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Inspiring Excellence
The Board of Education of School District No. 91 (Nechako Lakes) believes
that our District serves northern, rural, and in some cases, remote communities that
work hard to support our students and their families.
We embrace our communities and work with them as we seek innovative
solutions to develop the educated citizens required to move us
successfully forward throughout the 21st century.
This plan outlines the Board’s commitment to our students, parents
and community partners and it will guide district decisions
over the next three years.
We are pleased to share our Mission, Vision and Values
that lay the foundation for Board business and engagement
in the decision making process.
While we acknowledge that schools are working on a variety of goals,
two key strategic priorities are identified for a district-wide
focus over the next three years: literacy and social-emotional well-being. We
believe these goals are critical in moving our students
forward on their journey to become the educated citizens
we all want them to be.

Excellence | Innovation | Community
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Foundational Statements
Mission
Achieving Educational Excellence
through engaging and personalized learning
Vision
Competent and confident learners making positive contributions
in an evolving global environment
Things we value:
 Physically, socially and emotionally safe environments for
students
 Engaging, passionate, flexible and innovative teachers
 Quality/effective instruction
 Excellence in leadership
 Celebrating student successes
 Recognition and respect of indigenous traditions, values,
and identity
 Respect for all within our culturally diverse communities
 Broad-based parental and community engagement
 Environmental stewardship
 A culture of inquiry and growth
 Equity of opportunity and outcomes
 Celebrating staff, school and district initiatives
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Strategic Priorities
Background
It is our core belief that all students can learn. Our moral purpose as a school
district is to guide EACH student to successful school completion and the
competencies required to succeed in the 21st century. Learning is a social process.
It involves interaction not just with the content of the curriculum but with others
in the learning community. It is our responsibility to create the conditions for that
learning to occur within our district, schools and classrooms.
Our newly stated vision, “Competent and confident learners making positive
contributions in an evolving global environment,”
gives clarity to our purpose where attention to learners and their
growth continues throughout their school career.

Strategic Priorities:

Literacy

Social-Emotional Well-Being
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Strategic Priority - Literacy
Rationale:
Province: BC’s Redesigned Curriculum reinforces the current views on the need
for strong foundations in literacy. “Solid foundation skills in literacy fill a
fundamental requirement for full social and economic participation in today’s
world.” The new curriculum is designed to develop literacy skills through all
curricular areas.
District: Literacy has critical implications for successful school experiences
leading to graduation and, therefore, is a natural key strategy for the achievement
of our newly stated vision. Students must have the ability to receive information,
to process it in order to make meaning, and to communicate their understanding
of that information. These foundational literacy skills are required for successful
completion of all areas of study in the k-12 program leading to graduation.
We have made a concerted effort to focus on literacy achievement through
district initiatives in literacy, and a district requirement for a literacy goal in all
individual school growth plans. Despite this effort, we continue to have a
substantial number of students not meeting or minimally meeting requirements
in grade level literacy. Therefore, it is critical that we continually assess our
efforts to achieve success for all students.
The District’s integrated version of
literacy focus on making meaning
and developing student
proficiency in both receptive and
expressive aspects of literacy
throughout the disciplines. The
following diagram, originated from
the Nechako Lakes Literacy
Framework, was developed by a
committee of local professionals
and describes how the four areas
integrate skills and abilities to help
students make meaning.
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Literacy - Goal #1: Reading Skills
“By June, 2020, each student will meet or exceed grade level expectations
in reading skills. June data for 2018 and 2019 will indicate school and district trend
lines demonstrating growth in this area”

Actions for Literacy Goal #1: Reading Skills
Objective

Action Plan: 2017 – 2020

“What do we want?’

“What do we do?

A solid foundation in We rely on current research and best practices to
early reading skills.
guide our actions.
We utilize the supports and expertise of other
districts that demonstrate a high level of student
growth.
The meeting of
grade level
expectations in
reading for all
students.

Every principal/teacher attends to the reading
needs of each learner.
We utilize common assessments to effectively
assess and monitor learner development on an ongoing basis and cohort progress in reading over
time.
We use our collaborative learning structure and
inquiry to review and share student data and
teaching strategies for improving reading learning
for each educator and learner.
We use our RTI structure to provide differentiated
instruction to individual students or groups of
students.
We continue on a plan of staff development for
school teams in the area of literacy.

Literacy skills
development
through all curricular
areas.

We utilize available and/or allocated funding and
personnel for improving literacy supports and
training throughout the content areas of the
curriculum.
We use resources that incorporate technology,
ensure engagement, and are current and accessible
to learners’ developmental levels.
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Equity of outcomes
for Aboriginal
students.

In addition to all of the above:
We infuse our
literacy work
with Aboriginal
culture and
content in ways
that reflect First
Peoples
Principles of
Learning.
We, where
possible, include
local Aboriginal
resources and
locally
developed
content.
We attend to transition data for aboriginal students
as they progress from grade to grade or school to
school.

Literacy skills to
acquire knowledge
through the use of
technology.

We develop instruction that focuses on the use of
technology to access and analyze current sources of
information.

Key Results for Literacy Goal #1: Reading Skills
Improved student achievement in Reading as measured by:
 Report Card data
 PM Benchmarks
 RAD (previously used DART) scores
 Grade 4 Foundation Skills Assessment in Reading
 Grade 7 Foundation Skills Assessment in Reading
 Aboriginal and Non-Aboriginal Comparative Achievement Data
 Provincial Assessments for Grades 10 through 12
 Six Year School Completion Rates
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Literacy - Goal #2: Writing Skills
“By June, 2020, each student will meet or exceed grade level expectations
in writing skills. June data for 2018 and 2019 will indicate school and district trend
lines demonstrating growth in this area”

Actions for Literacy Goal #2: Writing Skills
Objective

Action Plan: 2017 – 2020

“What do we want?’

“What do we do?

A solid foundation in We rely on current research and best practices to
early writing skills.
guide our actions.
We utilize the supports and expertise of other
districts that demonstrate a high level of student
growth.
The meeting of
grade level
expectations in
writing for all
students.

Every principal/teacher attends to the writing
needs of each learner.
We utilize classroom assessments to effectively
assess and monitor daily, weekly and yearly
learner development.
We institute and use school-wide writes on a
yearly or twice yearly basis to assess student
writing quality.
We utilize common assessments to effectively
assess and monitor learner development on an
on-going basis and cohort progress in writing over
time.
We use our collaborative learning structure and
inquiry to review and share student data and
teaching strategies for improving writing learning
for each educator and learner.
We use our RTI structure to provide differentiated
instruction to individual students or groups of
students.
We continue on a plan of staff development for
school teams in the area of writing.
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Writing skills
We utilize available and/or allocated funding and
development
personnel for improving writing abilities as part of
through all curricular all content areas of the curriculum.
areas.
Equity of outcomes
for aboriginal
students.

We infuse our
literacy work
with Aboriginal
culture and
content in
ways that
reflect First
Peoples
Principles of
Learning.

We attend to transition data for aboriginal
students as they progress from grade to grade or
school to school.
Skill development in
using technology to
present
understandings and
ideas.

We provide better access to technology and to
instruction that focuses on the use of technology
to demonstrate understanding of new
information and to present new ideas.

Key Results for Literacy Goal #2: Writing Skills
Improved student achievement in writing as measured by:
 Report Card data
 School-wide write data
 Grade 4 Foundation Skills Assessment in Writing
 Grade 7 Foundation Skills Assessment in Writing
 Aboriginal and Non-Aboriginal Comparative Achievement Data
 Aboriginal Transition Data
 Provincial Assessments for Grades 10 through 12
 Six Year School Completion Rates
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Strategic Priority – Social-Emotional Well-Being
It is accepted that all behavior is communication that needs to be understood. To that end, we
must strive to establish and nurture caring and compassionate relationships so all learners feel
emotionally and socially safe, successful and valued. Attention to social and emotional
learning has often been referred to as “the missing piece” because although it is inextricably
linked to school success, it has not been explicitly stated in provincial curricula or given much
attention until recently. It has been demonstrated the skills required for social and emotional
well-being can be taught through nurturing and caring learning environments in all subject
areas.

Rationale:
Province: “The way we interact with each other personally, socially and at work
has changed forever.” The education curriculum has been re-defined to include
core competencies that help individuals develop the personal and social skills to
succeed in school, navigate a career, and lead a healthy and productive life. It
promotes active learning opportunities throughout all curricular areas. It also
provides the context for students to practice the skills that foster positive
attitudes, behaviors and thinking processes.
District: The province-wide Early Development Instrument (EDI) shows children
in Nechako Lakes are among the most vulnerable in British Columbia. Districtwide, 37% of children were vulnerable on at least one scale of development in
Wave 6, which occurred in 2015-16. This remains consistent and slightly higher
than the Wave 4 results (34.8%). All Waves have been higher than Wave 1
(27.0%). This represents a constant increase in vulnerability. Our highest level of
vulnerability falls within the Emotional Maturity Scale. It is recognized that social
emotional learning in early childhood sets the stage for how well children view
themselves, each other and their world.
Conversations with principals and teachers throughout our district reveal many of our
classrooms support children who present with challenging social and emotional need that
interfere with their ability to learn.
High-risk behaviours, often resulting in violent threat risk assessments, appear to happen in
higher numbers than in our neighbouring districts.
All threats and all high-risk behaviours are investigated and acted on accordingly.
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Several of our communities have a high incidence of children in care. These children are
vulnerable in many ways, and require multi-agency support as well as in-school support for
social and emotional issues. Caring teachers have always looked for ways to better support
the “whole child” within the curriculum.
Preamble:
We will combine Core
Competency goals from the
new provincial curriculum
with Core SEL Competencies
which should be woven into
the routines and procedures
of classrooms and schools.

Social-Emotional Well-Being - Goal #1: Staff
“By June of 2019, all employees will have been exposed to staff development in the areas of
social and emotional well-being leading to the continued development of nurturing,
compassionate and positive relationships.”

Actions for Social-Emotional Well-Being Goal #1: Staff
Objective

Action Plan: 2017 – 2020

“What do we want?’

“What do we do?

Increased
We work with employees to provide staff
understanding of
development and explore programs to create
individual needs and awareness and understanding of:
learner differences
 individual learner needs and strengths
 cultural differences
 gender and sexual diversity
 learners with special needs
 differences between “fairness” and equity
 response to intervention
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We continue to track and monitor children in care
at the schools using our AMS system. District
follow up with principals for each child in care.
Increased awareness
of the
recommendations
from the Truth and
Reconciliation
Canada Commission

We provide staff development on the general
findings from the Truth and reconciliation Canada
Commission related to education.

Creation of a toolkit
of strategies for
educators to employ
to be calm, alert and
ready to learn

We explore frameworks for social emotional
learning: teacher training in areas such as
Mindfulness, Zones of Regulation, Self-Awareness,
Self-Regulation.

We make classroom resources related to
residential schools and other historical events
related to Aboriginal peoples available to staff.

We provide support for educators to use socialemotional learning strategies in the classroom.
We promote the use of our collaborative learning
structure and inquiry to share student data and
teaching strategies for improving social and
emotional supports for each educator and
learner.
Use our RTI structure as a means of providing
differentiated social and emotional skills training
to individual students or groups of students.
We continue to involve our elementary
counsellors and resource teachers as part of
school-based teams.

Key Results for Social-Emotional Well-Being #1: Staff
 Increase in awareness and use of resources for social-emotional learning and selfregulation in classrooms to reduce the number of students presenting with anxiety
and difficulties with executive functioning
 Number of employees receiving staff development
 Number of teachers who report using more of the available tools and structures
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Social-Emotional Well-Being - Goal #2: Students
“By June of 2020, students will experience and identify increased levels of
emotional awareness, self-management, support and safety at school.
June data for 2018 and 2019 will show increased school and district trend lines in this area.”

Actions for Social-Emotional Well-Being Goal #2: Students
Objective

Action Plan: 2017 – 2020

“What do we want?’

“What do we do?

The ability to
recognize one’s own
emotions and their
impact on others.

We will use strategies to teach students how to
identify their own emotions.
We will use strategies to teach students how to
identify what triggers their own emotions.
We will use strategies to teach students to
analyze their emotions and how they affect
others.
We will give students opportunities to identify
their feelings and worries as well as strategies to
deal with them.
We will use the curriculum to assist students in
recognizing their own strengths and limitations.
We will use the “Growth Mind-Set” philosophy to
instill a sense of optimism and self-confidence.

The ability to
manage one’s own
emotions, thoughts
and behaviors.

We will implement strategies provided by the
counsellors to assist us to teach students how to
control their impulses and manage their
behaviors.
We will teach students strategies to assist them in
identifying stress and in dealing with it.
We will give opportunities to students to learn to
self-regulate so that they can persevere with
challenging tasks.
We will encourage and guide students to take
responsibility for their own goals, learning and
behavior.

The security of
knowing one is

We will create a welcoming environment in our
schools with visible support for social and
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emotionally and
physically safe at
school.

emotional learning and issues.
We will take strong and immediate action when
we see or hear that students have been harassed,
bullied or belittled.
We will ensure that school norms are modeled on
respect for all and that students learn the
difference between being a by-stander and being
an up-stander.
We will ensure that every student is connected to
at least one responsible adult in the school.
We will use positive behavioral interventions and
prevention for bullying.
We will provide early intervention when students
appear to be at risk; e.g. poor attendance,
displays of problem behavior, experience trauma.
We provide intensive interventions for students
at greater levels of need.
We respond to serious misbehavior in visible ways
so that students can see that misbehavior is
attended to.
We collect data on how students view their
educational experience-e.g. Do they like school?
Do they have at least one significant adult they
trust at school? Do they feel safe at school?
Key Results for Social-Emotional Well-Being #2: Students













Increase in number of students surveyed who feel safe and that they belong in school
Decrease in number of behavior log entries
Improved student achievement in Reading as measured by:
PM Benchmarks
RAD (previously used DART) scores
Report Card data
Grade 4 Foundation Skills Assessment in Reading and Writing
Grade 7 Foundation Skills Assessment in Reading and Writing
Aboriginal vs Non-Aboriginal Achievement Data
Provincial Assessments for Grades 10 through 12
Six Year School Completion Rates
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Social-Emotional Well-Being - Goal #3: Students
“By June of 2020, students will demonstrate increased levels of social responsibility
at school and in the community. June data for 2018 and 2019 will show increased
school and district trend lines in this area.”

Actions for Social-Emotional Well-Being Goal #2: Students
Objective

Action Plan: 2017 – 2020

“What do we want?’

“What do we do?

Awareness for the
responsibility to
contribute

We create opportunities and provide support for
students to be part of a group that makes the
classroom, school, community, or natural world a
better place.
We create opportunities and provide support for
students to see how their actions and the actions
of others made their environment a better place.

The ability to solve
problems in a
peaceful way.

We create opportunities and provide support for
students to solve problems for themselves and/or
to ask for help with others.
We create opportunities and provide support for
students to identify problems and to compare
potential problem-solving strategies.
We provide opportunities and provide support for
students to make decisions in a responsible way.

Respectful and
inclusive behavior.

We utilize strategies and direct instruction, where
required, to demonstrate respectful and inclusive
behavior.
We create opportunities for students to discuss
the quality of fairness and lack of fairness.
We utilize opportunities to discuss diversity and
create opportunities for students to advocate for
others.

The ability to build
relationships.

We create opportunities and support for students
to be part of a variety of groupings.
We create opportunities for Students to play and
work in groups of their own choosing.
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We provide opportunities for students to provide
support to others.
We provide opportunities for students to be
aware of how others feel and to take steps to
help them feel included.
We provide opportunities for students to build
and sustain positive relationships with diverse
people.

Key Results for Social-Emotional Well-Being #3: Students
 Increase in number of students surveyed who feel safe and that they belong in school
 Positive results on the Social Responsibility Competency Assessment (k-3)
 Positive Results on the Social Responsibility Competency Assessment (4-7)
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