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Context of District
Overview
The geographic area of the School District No. 91 (Nechako Lakes) has a total population of about
27,000 in an area of 70,000 square kilometers. We have a widely dispersed population with
schools generally clustered around four communities with 4 schools in outlying areas. Nechako
Lakes School District encompasses the traditional territories of 13 First Nations, all of whom we
work with in ensuring our programs and services meet the needs of the Aboriginal learner.
The district consists of 12 elementary schools, 3 elementary-secondary schools, 3 secondary
schools, 1 Continuing Education program with four distinct centres, 3 alternate schools and a
province-wide distance learning school. Aboriginal students comprise approximately 35 percent
of the local student population.
While our region’s economy is primarily dependent on forestry, agriculture, mining and tourism
also provide employment. In recent years we have seen an increase in mining activity, specifically
on the east end of our district. Mt. Milligan Mine became operational in the fall of 2013 and New
Gold is actively pursuing their Blackwater Mine project, located south of Vanderhoof. There is also
a growing recognition of the value of local educational services, both K-12 and Post-Secondary, as
an economic driver for our region.

Unique Characteristics
We offer adult education in four locations. We have had a dramatic decline in adult enrolment
over the last few years, which led to a reconfiguration of this program for the 2013-14 school year.
Aboriginal students seeking an Adult Dogwood continue to make up the majority of our adult
students.
Our student population varies widely from that of most school districts. A significant factor that
impacts our district’s achievement data is our distributed learning (DL) program, EBUS Academy.
This program has a significant impact as a result of its size relative to that of the district. EBUS
enrolment reaches a headcount of approximately 2000 with an FTE of over 900 in the course of a
year. Nearly 90% of the program enrolment lives and learns outside our geographic boundary
with the majority of enrolments being cross enrolled students choosing 1 or 2 courses. While
most DL programs focus on grades 10 through 12, EBUS has one of the largest elementary
programs in the province with nearly 30% of enrolment in the elementary years. Our DL program
is unusually large, has a significant elementary component and is primarily composed of external
students. These characteristics can distort data to a significant degree and should be taken into
account when conducting school district data comparisons.
The province-wide Early Development Instrument (EDI) shows children in Nechako Lakes are
among the most vulnerable in British Columbia. District-wide, 33% of children were vulnerable on
at least one scale of development in Wave 4, similar to the results of previous waves of the EDI.
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The most recent scores indicate an increase in vulnerability on the emotional maturity scale. This
scale measures the kinds of behavior that affects learning: pro-social and helping behaviors;
anxious and fearful behavior; aggressive behavior, as well as hyperactivity and inattention.

District Strengths


A focus on individual student success



Overall graduation rates have risen over time



Aboriginal graduation rates are rising



The gap between Aboriginal and non-Aboriginal graduation rates is narrowing



Embedded, learning-focussed collaboration time for teachers beginning in the 2013-14
school year



Assessment Management System (AMS) – data tracking tool



Increasing focus and support of both educator and student ‘Inquiry’

EBUS Academy provides alternative learning opportunities to students within the district and
around the province. It continues to be a source of technical innovation, collaboration, and
cooperation.
Nechako Lakes School District is proud of our working partnership with the regional campuses of
the College of New Caledonia. We have partnered to create unique, authentic learning
opportunities including a wide variety of trades learning such as welding, carpentry, plumbing,
heavy duty mechanics, instrument mechanic, and professional cooking.
The district is proud of its hands-on “projects” which provide students with real world experience
in health, forestry, agriculture, firefighting, metalwork and the operation of heavy equipment.
These projects help students understand the relevance of school to the world of work. For a more
detailed description of the trades and careers programs go to:
http://oldwww.sd91.bc.ca/sd91/progcareer.html
The district holds the following professional practices to be fundamental to transforming research
into action in our schools on behalf of our students:


A focus on and a commitment to the learning of each student



The development of collaborative teams in each of our schools whose members work
interdependently to achieve common goals for which they are mutually accountable



The development of school cultures that apply an ongoing process in which educators
work collaboratively in recurring cycles of collective inquiry and action plans to achieve
better results for their students (DuFour, DuFour, Eaker and Many)

The district has invested significantly in staff development in recent years to embed these
fundamental practices in our professional culture.
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Significant Changes
Financial
We continue to evaluate programs and align our resources to achieve the goals set out in this
document. It is our intent to continue to focus on literacy growth from a district perspective.
We also recognize that our numeracy results have slipped below where we would like them to
be. We are, therefore, tasking a member of the management team to take on the task of
working with schools to improve numeracy results. As we move toward developing 21st
Century competencies for all students, the district has developed structures to support
schools as they seek to implement inquiry based activities for students.
Demographic
Our district has experienced significant enrolment decline over the past 10 years. This
contraction is expected to continue for several years, particularly at the secondary level, and
has led the district to reconfigure all schools in the Vanderhoof area. In September 2014 all
grade sevens in the Vanderhoof area will move to the local high school, and all remaining
elementary schools will become K – 6 schools. It is hoped that recent mining activity in the
region will continue and that the declining enrolment trend will reverse.
There is also a change in the traditional Aboriginal population trend line. Historically, the
Aboriginal population has steadily increased both as a number and as a percentage of the
school population. Recently, the Aboriginal population trend has changed to match the
overall population trend. Aboriginal numbers and percentages are showing a decreasing
trend.

Professional Practices
In order to better understand the implementation and content related to professional practice,
the district has begun to specifically address Aboriginal education in terms of pedagogy and
content. The first step was to write a district policy on Aboriginal education. This was done in
conjunction with the First Nation Education Council (FNEC). The policy has received final reading
and approval by the Board of Education. The roles and responsibilities of FNEC are included in the
regulations section of the policy. Also included in the policy is a statement on including and
integrating Aboriginal education into regular instruction.
When school staffs meet as Professional Learning Communities, it is expected that schools will
discuss how to implement Aboriginal content and focus on First Nations pedagogy.
As a means of improving professional practice, we have transitioned from providing staff
development on Professional Learning Communities to embedding time for collaboration. We see
building capacity in our teachers as the means to achieve our one district goal. As Andreas
Schleicher says, “no school system exceeds the skills of its teachers.” And as Fullan and Hargreaves
have said, “individuals won’t change in large numbers, unless development becomes a persistent
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collective enterprise.” Therefore, we continue to intensify our staff development activities to
focus on the following areas:


Support for Personalized Learning/Inquiry Learning



Leading Change



Growth of Professional Learning Communities



Response to Intervention



Assessment for/of/as Learning



Intervention identification and management, particularly in the area of language
arts/literacy at all grades

As a result of this focus, certain conditions, which existed only in pockets in the past, are now a
district-wide expectation. Each school’s staff will continue to advance their implementation
related to:






Organizing the staff into collaborative teams for the purpose of focusing on student
learning
Ensuring that all students are provided with access to essential knowledge in language
arts, regardless of the teacher to whom they were assigned
Ensuring that the school has adopted a series of frequent, common formative
assessments, (for example, DART and PM Benchmarks as well as school-based
assessments) to monitor each student’s learning in language arts on a timely basis for
the purpose of informing professional practice and providing feedback to individual
students about their learning
Ensuring there is a school-wide strategic plan that guarantees students who
experience difficulty will receive additional time and support for learning in a timely,
directive and systematic way, and that those who are proficient be given the
opportunity to extend and enrich their learning (Response to Intervention)

To support and fuel evidence-based discussion and decisions on student achievement, we have
implemented a student Assessment Management System (AMS) that supports responsive,
informed, timely conversations about student learning and the evidence for learning. The system
provides teachers with a “picture” of student achievement for each class or student group. The
AMS online data system is designed to simplify the collection and summarization of assessment
information in a user friendly way.
We also support the use of district-wide assessment tools that inform teaching and learning.
These assessment tools are intended to provide information for teachers’ instruction that will help
move student learning forward. Feedback from secondary school teachers has led us to explore
alternate district-wide assessments that may be better suited for secondary students.
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District Planning Cycle for Staff Development
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Monitor
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The district planning cycle diagram (above) shows the cyclical nature of our plan and indicates
essential elements for its success. A central staff development fund has been created to ensure
that district direction is supported by financial resources. This staff development fund focuses on
the development of leaders and on-site experts in order to sustain and extend the
implementation of staff learning. Staff development plans are now structured to achieve the
following purposes:






Persistence in achieving long-term district goals
Changing cultures to create improved ways of being/thinking
Focus on job-embedded learning and team building
Leadership development (teacher leaders, on-site experts and leadership skills in
support of learning)
Supporting educators and support staff in the development of their knowledge, skills
and directions related to district-supported school initiatives

We also connect Schools’ Plans for Strengthening Student Learning to the collaboration and
intervention initiatives so that schools understand the link between staff development initiatives
and district goals.

Promising Practices for Sustaining Growth in Student Learning
The district continues to focus on supporting staff groups as they embed the practices of
professional learning communities, collective inquiry and evidence-based decision making in their
school cultures. It is also important for teachers to develop an understanding of First Nations
principles of learning and to begin to consider indigenous ways of knowing. The following
structures have been put in place as a means of helping schools ensure each student has access to
the most effective and appropriate learning supports and strategies.
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1. Participation in the Network of Inquiry and Innovation
Our district leadership initiatives continue to focus on projects championed by teacherleaders that target improvement in student achievement as part of the provincial Network
of Inquiry and Innovation (NOII). A culture of inquiry continues to grow in our district and
we will continue to support these teams. The district has had a history of considering
Aboriginal learners and pedagogy in their inquiry questions. Schools are also specifically
involved in the Aboriginal Enhancement School Network.
2. Use of Technology to Enhance Learning and Collaboration
To support our growing professional learning communities, we have increased our use of
a variety of technologies to assist with both staff and student learning.
As a means of increasing course offerings for secondary students, we successfully linked
schools via video conferencing. Additionally, the majority of enrolling classrooms are now
equipped with a SMART Board. The District is providing ongoing support and training to
help increase teachers’ skills to effectively use technology to enhance learning for
students. Specifically, the district has assigned an EBUS vice-principal to support videoconference teachers as they develop courses using the Moodle platform.
There are many Aboriginal resources and sites available to teachers through the Internet,
and there are ways to connect electronically with other First Nation schools, learners and
resource people.
3. Response to Intervention (RTI) and Professional Learning Communities (PLC)
In recent years schools have been involved in creating formal structures to help them
respond to the individual learning needs of students. Teachers are encouraged to consider
Aboriginal learners specifically as they share ideas and develop interventions at each level.
All schools have been involved with RTI learning conversations. Some schools have sent
cohort teams to conferences to become lead learners for the school. Schools are reporting
to the board on their plans for systematic, timely interventions for students who are not
learning and students who have already learned the information.
In 2014/2015 we will be in the second year of our embedded collaboration time. In the
2013/2014 school year, the district freed time within the regular day to allow every school
to provide sixteen blocks of collaboration time while still meeting our instructional time
requirements. Where possible, these blocks are aligned across our district to facilitate
cross-school collaboration.
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4. Young Readers & Vancouver Island University (VIU) Inquiry Projects (Combining NOII
and RTI practices in Structured PLCs)
Elementary schools participated in these two projects that were focused on improved
student learning through First Peoples Principles of Learning, developing an inquiry
growth mindset.
New practices that were explored involved teachers focusing on one student as a case
study; engaging with the Spiral of Inquiry as outlined by Dr. Linda Kaser and Dr. Judy
Halbert; expert teacher coaches working in classrooms and helping to facilitate inquiry
meetings; the use of rubrics designed by the resource team at Vancouver Island University
that honour growth of students who are below grade level expectations by employing a
continuum that spans all elementary grade levels (K-7).
5. Student Voice
With the encouragement and support of the Board of Education, School District (Nechako
Lakes) initiated a ‘Student Voice’ project during the 2013/2014 school year. Through a
school-based selection process, two to three grade nine to twelve students from each of
our four high schools were provided the opportunity to gather regularly with viceprincipals and senior staff to learn both about school district governance and leadership
while engaging in projects relevant to student views and perceptions.
This group of nine students initiated a district wide high school student survey and then
analyzed the results to create a list of student-centered educational priorities. These
results were widely shared amongst schools, senior staff members and trustees. In
addition to working on this significant project, Student Voice representatives were invited
by trustees to Board of Education meetings beginning in April 2014 to represent students
at the table as well as to be informed of district initiatives and projects.
Although the labour dispute interfered with our ability to carry on with Student Voice
activities in late May and June, the structure was so well received that we look forward to
carrying on with this promising structure in the 2014/2015 school year.
6. Nechako Valley Secondary School Middle Years Project
As a part of a school closure and grade reconfiguration process in the community of
Vanderhoof, School District (Nechako Lakes) has chosen to have all Vanderhoof area grade
seven students attend Nechako Valley Secondary School (NVSS). In attempting to learn
more about appropriate programming for young adolescents, we chose to have our
planning team of administrators and teachers work with internationally renowned middle
year’s expert, Dr. Nancy Doda, to plan for our new grade 7/8 program at NVSS.
Teachers from across our district participated in an online course with Dr. Doda that
focused on pedagogical structures that were the best fit for young adolescents. This
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online learning was supported by three visits to our district by Dr. Doda during which she
also presented to parents in most of our communities. While the NVSS project was the
starting point for the middle year’s project, other secondary schools are also now carefully
reviewing how they support middle year’s learners and are implementing plans that fit
their settings.
Our learning with Dr. Doda will see us significantly change our pedagogical approach to
working with middle year’s learners through key structures such as team teaching, cohort
looping and instruction centered on the principles of inquiry and project based learning.
Teachers will be assigned to team teaching structures where professional collaboration
and cross-curricular instruction will be a key focus and expectation.
As instruction space is key to this program, we have worked with architect Gregg Brown
and our facilities department to renovate a wing of Nechako Valley Secondary School to
accommodate this unique instructional approach.
Again, the most recent BCTF labour dispute has caused significant issues with providing
staff development to our middle years teaching team as well as with construction delays.
However, our middle years program’s philosophical approach is grounded in knowledge of
best practice for this age group and so we look forward to supporting this emerging
program during the 2014/2015 school year.

Connecting the Enhancement Agreement with the Achievement Contract
The district continues to meet with individual First Nation communities to discuss the relationship
between the district and the First Nation communities. Initially, these meetings were between the
Superintendent, Board Chair, and Chief and councils. To date, nine out of thirteen such meetings
have occurred and many items for consideration were identified to form a good base of discussion
in preparation for a second Enhancement Agreement. Subsequent meetings have been primarily
with education departments. The meetings confirmed the goals related to literacy and graduation.
They also reinforced the need to give more deliberate and direct attention to Aboriginal pedagogy
and content. Many of the issues and challenges facing Aboriginal students continue to be evident
and were expressed at the meetings. While a second agreement is not in place, the work of the
first agreement continues to guide much of the work of the district as the First Nations Education
Council and the district continue to work together to achieve the one district goal of one hundred
per cent successful school completion for all students.
Within the context of the district goal, a trend toward improved achievement is evident. There are
indications that the gap between Aboriginal and non-Aboriginal students is decreasing in all areas,
including primary and intermediate data related to literacy as well as high school graduation exam
pass rates and graduation rates.
The following excerpts from the most recent Enhancement Agreement Annual Report provide
highlights of the Aboriginal programs and services to support the Enhancement Agreement and
the district goal.
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1. Improving the quality of education achieved by Aboriginal students
The parent satisfaction survey five-year data indicates Aboriginal parents with students in
elementary grades are more satisfied with their child’s school experience than Aboriginal
parents with students in secondary schools. The data results are based on a small sample
size. Overall, the parent response rate is low with secondary parent responses being even
lower.
2. Increasing the success rate of students of Aboriginal ancestry
Performance data each year indicates improvement in performance scores with some
slight variation over time. When cohort groups are tracked over time, there is an
indication that the cohort group performance data improves as the group continues
through the grades to graduation.
The long-term data trend indicates a steady increase in the percent of Aboriginal students
graduating. Not only has the six-year completion rate increased, but the gap between the
Aboriginal and non-Aboriginal six-year completion rate is decreasing. The net result is an
increase in Aboriginal student performance in relation to non-Aboriginal performance.
3. Honouring and supporting the histories, cultures and languages of the First Nations
whose traditional territories are served by School District No. 91 (Nechako Lakes)
In general, all schools work to integrate Aboriginal culture and awareness into the school
activities and instruction. This may involve special projects, activities or field trips or they
may be part of a long-standing tradition in the school. All schools utilize local resources
from the community.
The district and schools are also involved in the following projects:



Aboriginal language and culture initiatives
Tutoring/homework support proposals

4. Respecting and affirming the diverse histories and cultures represented in our
Aboriginal student population
Schools work to integrate Aboriginal culture and awareness into the school activities and
instruction. This may involve special projects, activities or field trips or the events and
activities may be long-standing traditions in the school.
Special hiring program: The district has approval through the BC Human Rights Tribunal to
indicate First Nations as a qualification along with education, training and experience as
conditions, when appropriate, for hiring teachers, support staff and administration. The
Special Hiring exemption is limited to a five-year term ending in 2017/2018.
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Finally, a very important part of the work in schools happens each day and with each student at
the classroom level where Aboriginal Education Support Workers support student learning and
enhance cultural understanding and practices within the school.

Engaging the Students, Parents and Community
As suggested earlier in this document, we take great care and effort to align our budgets, supports
at the district and school level, and staff development opportunities to focus on the success of
each student on his/her path to successful graduation. While this will continue to be our focus,
we also recognize the importance of reaching out and engaging members of the school
community as we seek to shape what 21st century learning will look like in School District No. 91
(Nechako Lakes).
We will…







Continue to increase opportunities and structures for “Student Voice”;
Continue to interact with parents and community members in community forums
where we can discuss learning and seek input on ways to improve learning;
Continue to strengthen and develop our partnerships with local business and postsecondary institutions as we provide authentic learning opportunities in the
community;
Continue to interact with Aboriginal communities in order to strengthen relations and
to improve learning for ALL students;
Continue to use school websites and social media (Facebook, Twitter, etc.) as a means
of engaging the community; and,
Provide opportunities to showcase student and staff learning in public venues.
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One District Strategy

Monitor and
Assess
Learning

Analyze the
Evidence
Collaboratively

STUDENT
SUCCESS

Adjust Our
Approach
Systematically
Relevance for each learner at all levels and in all areas of achievement includes:








Integrating Aboriginal content in all subject areas;
Building on our emerging understanding of First Nations Principles of Learning;
Development of Early Learning programs including StrongStart;
Deepening and extending career training opportunities and partnerships;
Enhancement of Fine Arts, Applied Skills, Athletics, and Extra Curricular programs;
Encouraging a wider use of passion-based learning opportunities; and,
Implementation of gender specific strategies.

Conditions for Learning include initiatives focusing on:





Safe and caring environment
Focus on social responsibility
Assisting all students to develop learning behaviours
Healthy Schools
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One District Goal
It is our core belief that all students can learn. Thus it is the shared responsibility of all employees
of School District No. 91 to ensure that EACH student learns at a high level. This leads us to our
one District goal.

“One hundred percent of our students will finish school with either a
Dogwood Diploma or an Evergreen Certificate, and the competencies
required to succeed in the 21st century.”
We continue to see growth in literacy as central to our Strategic Plan and will continue to monitor
and measure literacy as our goal post. We have also noted that numeracy results are falling in our
district, and, therefore, see a need to intensify our focus on numeracy as well as literacy.
Preparing students for the 21st century is, in many ways, a more complex challenge and requires a
shift of understanding both inside of and outside of the curriculum. Our strategic plan reiterates
known strategies such as relevant curriculum and introduces alternate pathways to graduation
which begin early in the students’ educational journey.
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Six-Year Completion Rate1
Targets
Total Pop.
Aboriginal
Actuals (%)
Standard
School Total
Pop.
Standard
School
Aboriginal
Non-standard
school Total
Pop.

2009

2

3

4

2010
75%
60%
D
80

2011

E
2

Total
82
(n=304)

D
82

E
2

Tot
84
(n=283)

2012
80%
70%
D
E
85
6

D
83

E
4

Total
87
(n=332)

66

13

79
(n=90)

59

1

60
(n=104)

59

4

63
(n=83)

65

13

33

0

33
(n=139)

30

0

30
(n=134)

32

0

32
(n=138)

42

Non-Standard
School
Aboriginal
All Schools
Total Pop.

33

0

33
(n=65)

21

0

21
(n=51)

19

0

19
(n=52)

69

N/A

69

65

N/A

65

66

1

All Schools
Aboriginal

53

N/A

53

47

N/A

47

47

2

2013

2014
90%
85%

Tot
91
(n=
297)
78
(n=99)

Total
88
(n=306)
75
(n=103)

N/A

0

42
(n=178)

39
(n=157)

N/A

27

0

27
(n=59)

30
(n=53)

N/A

67
(n=421)

70

4

71
(n=463)

N/A

49
(n=135)

51

8

74
(n=
475)
59
(n=158)

60
(n=156)

N/A

N/A

1

starting in 2010 we began reporting disaggregated grad rates for standard schools (k-12 schools in district)
and non-standard schools (DL and adult education).
2
D (Dogwood Certificate)
3
E (Evergreen School Completion Certificate)
4
Total % of successful completion. This is calculated by adding together the Dogwood and Evergreen
Certificates awarded
(D + E = Tot)
5
n identifies the total number of students in the category.
6
beginning in 2013 the all students who received either a Dogwood or an Evergreen certificate were counted
in the Ministry success data so there was no need to break out by certificate.

Evidence of Progress
We continue to look at our six-year graduation data from the perspective of standard schools and
non-standard schools. As discussed in the unique characteristics section of this document, data
from our DL program can distort district data to a significant degree and should be taken into
account when comparing between districts. When data is disaggregated this way, we see that our
standard schools are approaching the graduation targets that have been set for all students and
for Aboriginal students.
Beginning in 2013 the Ministry of Education began defining successful completion of school as any
student who had received either an Evergreen or a Dogwood certificate. School District No. 91 has
used this data for several years. In School District No. 91 (Nechako Lakes) only designated
students with special needs, who complete their learning targets, can be awarded an Evergreen
certificate. It must also be noted that several students with special needs earn full Dogwood
graduation status in School District No. 91.
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School by school analysis of six-year completion data reveals a wide range in completion rates.
While we are not reporting on individual schools by name, it is important to note that our district
six-year completion rate, including our DL and CE programs, sits at 71% with an Aboriginal student
completion rate of 60%. However, when we remove the DL and CE students, our five regular
secondary schools improve collectively to a district rate of 88% and an Aboriginal completion rate
of 78%.
While we still have work to do in achieving our targets, there is cause for celebration on many
fronts. Our standard school graduation rate for all students has risen 10% since 2008. While
there is still a gap between Aboriginal student graduation rates and non-Aboriginal student
graduation rates, the gap is narrowing. Where we still have much work to do is with our
Aboriginal boys, where we continue to see a wide gap. Over the same period mentioned above,
the graduation rate for Aboriginal students in our standard schools has risen 15%. Our nonstandard school six-year completion rate has also increased 12 % since 2008. Our continued,
sustained focus on successful school completion has paid dividends and will, therefore, continue
as our focus.
Our moral purpose as a school district is to guide EACH student to successful school completion.
This is central to everything we do. Literacy has critical implications for successful graduation and,
therefore, is the natural key objective necessary for achieving our one long-term goal of 100%
successful school completion.
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Reading Objectives
1. By June of 2016, 100% of grade four students will be reading at grade level, or meeting their
IEP goals for reading.
2. By June of 2016, 100% of grade eight students will be reading at grade level, or meeting
their IEP goals for reading.

Rationale
In today’s information age it is critical that all students have the ability and confidence to read to
learn. Literacy skills have critical implications for successful graduation, as well as for every
individual’s ability to fully participate in society. By improving our students’ literacy skills, we will
enable them to perform closer to their potential, not only in all areas of their education but
throughout their lives. The district’s Achievement Contract is directly linked to our work in
association with the communities of our district as outlined in the District Literacy Plan. Our
objectives for reading clearly demonstrate this important linkage.
A substantial number of our students do not fully meet expectations in the area of literacy. Fully
meeting expectations requires a level of independence that allows students to approach new and
complex tasks with little support from their teachers. FSA, report card marks, district
assessments, provincial exams and the observations of teachers identify a sizable percent of our
population that is struggling with reaching an independent level of achievement with their literacy
skills. The data pertaining to Aboriginal students in particular reflects a continued need to focus
instruction in this area.
Given the current teacher strike we are unable to provide literacy data for the 2013/2014 school
year.

Literacy Coordinator Actions 2013-2014
Literacy Support Activities:
Two district literacy coordinators/support teachers provided services to further improve learning
for students and teachers.
1. District funds and grant money were used to continue to fund two coordinators half time
at the district level, and to supplement the funding for one of them to provide literacy
support at the elementary school the coordinator is based in. This streamlined the
position, eliminating the IEP load the coordinator had, allowing for more focus and
effective literacy time in classrooms.
2. The literacy coordinators used a co-teaching model for their support in their home-base
schools. That co-teaching varied in its form, ranging from teaching small groups in a
classroom during literacy groups/centers to side-by-side teaching in the Language Arts
block or combining Language Arts with Social Studies in a side-by side model.
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3. Ongoing training to use the Diagnostic Reading Assessment (DRA) for use with struggling
readers in grades 3-10 continued. Thirteen out of fifteen eligible schools now have
appropriately trained resource teachers or classroom teachers who can administer this
assessment tool to determine students’ instructional and independent reading levels if
they struggle or cannot successfully take the grade level assessment.
4. A second district reading assessment tool (RAD) was piloted in four elementary and four
high schools. They will be compiling information and observations as well as submitting
data so the district can consider whether it should implement the tool in all schools. This
action was in response to the growing dissatisfaction with the other assessment tool used
(DART).
5. Involvement with the Changing Results for Young Readers (CR4YR) continued in three
elementary schools (William Konkin, WL McLeod, and David Hoy). Two of the teams had
changes in personnel. One school had a support staff member participate. The district
coordinators facilitated and invited guest presenters Debbie Koehn and Frances Roch on
two occasions.
6. Two elementary schools (David Hoy, WL McLeod) continued their involvement with the
Vancouver Island University Rural Literacy Project (VIU). Debbie Koehn and Frances Roch
facilitated sessions with the inquiry teams several times throughout the year.
Both of these learning opportunities have provided important lessons in professional
learning community development, effectiveness and sustainability. Key pieces to take and
expand upon in our district practices include:
 Employing a framework to meetings that provide facilitation, time for
professionally reflecting on evidence of student learning (Spiral of Inquiry);
 Making and keeping the focus and making commitments that are revisited
upon returning the collaborative meeting (case study model);
 Engaging in new professional learning that is grounded in strong educational
practices;
 Increasing the awareness and utilization of the First Peoples Principles of
Learning;
 Collaborating across schools results in a ripple effect of learning for educators
and students that is not possible when teams stay isolated in their buildings;
 Celebrating the learning at the end of the year (not possible this year) is a
critically important part of the cycle of learning and involves sharing amongst
colleagues.
7. Educator Inquiry: Several schools (including the VIU and one CR4YR school) were involved
in the Network of Inquiry and Innovation (NOII, formerly NPBS), the Aboriginal
Enhancement School Network (AESN) and/or the Healthy Schools Network. These are
voluntary collaborative inquiry teams that can ask for support from the Literacy
Coordinators and the provincial network.
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School
William Konkin Elementary

Network
AESN

Fraser Lakes ElementarySecondary School
WL McLeod

Healthy Schools

EBUS Academy

AESN

David Hoy Elementary

AESN

Fort St. James Secondary

AESN

AESN

Inquiry Focus
Will structured opportunities to engage
in purposeful partner talk and learn A/B
partner talk skills improve oral language
and affect reading and writing skills as
measured by class rubrics and oral
language, reading, and writing
performance standards?
Breakfast program
How can a community of learners
focused on collaborative inquiry and
formative assessment practices enhance
student literacy learning while
celebrating Aboriginal languages and
cultures? (VIU)
Will an increased focus on main ideas
and details in the core curricular areas
improve student learning in reading and
writing? (as measured by the
performance standards)
To what extent will increasing awareness
of Aboriginal language and culture
through online webinars and hands-on
activities improve Aboriginal student
engagement and connection with their
learning within a distance learning
environment?
We would like to increase the awareness
of Aboriginal/Nak’azdli language and
culture.
FSJSS would examine the transition from
the junior English core classes (grades 8
and 9) to the successful completion of
the English 10 core class

8. The two coordinators facilitated after school meetings with groups of teachers to design a
District Literacy Framework that will provide some direction and guidance for planning
literacy work over the next five years. Primary, intermediate and secondary teachers met
via videoconference for two meetings each. The framework makes recommendations
that can be considered by the Board of Education and the District leadership as they move
forward. A copy of the framework is available in Appendix C.
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Reading Achievement - Assessment ‘for and of’ Learning
Our “Assessment Monitoring System” (AMS) has assisted kindergarten teachers in analyzing and
recording student learning according to developmental stages. They have identified levels of
learning on the kindergarten assessment tool enabling information about student performance to
be presented in a format that aligns more closely with the older grades.

Transition Years Data for Elementary & Grade 8
All data includes percent of students meeting to exceeding expectations.
Reading Assessment
District & FSA
% Gr. 3 students DART
Meeting to Exceeding
Total
*Did not write or other
assessment
Aboriginal
*Did not write or other
assessment
% Gr. 4 students DART
Meeting to Exceeding
Total
Aboriginal
Did not write or other
assessment
% Gr. 4 FSA Reading
Meeting to Exceeding
Total
Did not write
Aboriginal
Did not write
% Gr. 7 students DART
Meeting to Exceeding
Total
Did not write or other
assessment
Aboriginal
Did not write or other
assessment

2008

2009

2010

2011
target

2011
actual

2013
target

2013
actual

72

80

90

88

54
=29%

89
=13%
80
=26%

95

47
=33%

85
=18%
67
=23%

90

85

70

77

81

85

95

87

75
=9%

63
=12%

73
=11%

80

90
=6%
87.5
=13%

90

83

57

60

40

50

47
=26%
32
=19%

49
=27%
39
=25%

57
=18%
47
=14%

69

78

87

92
=6%

90

60

64

78

85
=12%

84

80
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% Gr. 7 FSA Reading
Meeting to Exceeding
Total
Did not write
Aboriginal
Did not write
% Gr. 8 students DART
Meeting to Exceeding
Total
Did not write
Aboriginal
Did not write

52

59

36

40

19

55
=23%
33
=42%

12

50
=26%
38
=19%

67
=12%
48
=23%

52
=25%
40
=23%

75
60

78
=18%
60
=20%

44
=31%
34
=28%

95

74

90

59

*Did not write includes students who are reading well below grade level and are given a different
assessment as well as those who were absent.
Targets allow 5% for students on IEPs, therefore, are set at 95 in 3 years. Targets also consider that
presently we have a higher incidence of Aboriginal students on IEPs.

Areas for Concern
EDI results show that children are entering the school system with an increase in vulnerability on
the Emotional Maturity Scale.
Due to limits to funding, TOC availability, and personnel time, we reduced support for facilitated
collaborative marking sessions for DART. This reduced our opportunities to train teachers in the
philosophical and pedagogical elements of assessment-for-learning previously embedded in our
professional conversations about the district assessment administration, scoring, and follow-up
analysis and planning for learning. In addition, there has been growth with teacher knowledge
about descriptive assessments resulting in many teachers analyzing the assessment tool and
asking for something that is a little clearer in how it is presented and marked. We need to rethink
how we can provide ongoing support to facilitate the development of common understandings
and practice with our district assessment so that, rather than distrusting the data and viewing the
assessment as a separate task somewhat disconnected from their teaching, teachers utilize them
as integral parts of the assessment –planning-learning cycle to inform teaching and learning.

Actions
1. Continue to fund two part-time district literacy coordinators who also teach in a school
setting so as to benefit from the act of putting theory to practice in classrooms. Literacy
Coordinators work alongside teachers in classrooms to demonstrate and model literacy
strategies and lessons that align with the District Literacy Framework.
2. Implement the District Literacy Framework to guide our actions over the next 5 years. The
framework outlines philosophical, pedagogical understandings that all educators will be
supported to learn as well as practical strategies and structures that are research
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supported as effective for student learning. The framework is prescriptive in nature, but
provides the support the Literacy Support Teachers need as they work with educators to
improve learning for students. Key foundations include: formative assessment practices
(learning intentions, criteria, self-assessment), Gradual Release Model of Instruction and
balanced literacy approaches using Richard Allington’s ‘Every Day, Every Child’ research to
frame our classroom instruction.
3. Support NOII Inquiry Schools (AESN, Healthy Schools, and other performance standards
inquiries) by having the two Literacy Coordinators use their time to support school
involvement in the Network and by funding two teachers to attend the May NOII Seminar
in 2014.
4. Change the high school district assessment to RAD (Reading Assessment District) for the 4
elementary schools (William Konkin, WL McLeod, Sowchea, Fraser Lake
Elementary/Secondary) as a pilot to improve teacher and student engagement with the
district assessment. A task force of teachers analyzed the RAD and believes that it
provides more structure for informing teacher practice and for supporting student
learning formative assessment conversations that are not happening.
a. Each elementary school piloting the RAD will submit a formative assessment plan
and an inquiry question addressing the following:
 What school wide instructional actions have you decided upon based on
the information from your fall assessments?
 How will you follow up with further semi-formal assessments in
November & February? (Class Wide Assessment? Curriculum based
assessment designed by teams of teachers?) If the latter, in which
subject area will the follow-up assessment reside? (Socials or Science or
Language Arts?)
b. Each high school piloting the RAD will include an inquiry question and answer the
following in their formative assessment plan:
 How will you share the fall assessment information with subject area
teachers?
 How will you help them begin to implement teaching strategies that
align with even stronger literacy practices like those exemplified in the
assessment tool?
5. Literacy Coordinators work with principals in September, November and February at the
monthly meeting to help them build their knowledge of how to support formative
conversations based on their school's literacy assessment information.
6. Literacy Coordinators work with senior district staff in June to analyze other data that are
not necessarily reported in this document (EDI, Kindergarten Assessment, Gr. 1 and 2
reading data).
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7. Resource teachers will use diagnostic reading assessments (DRA or Diagnostic Reading
Assessment and PM Benchmarks miscue analysis) to help classroom teachers and support
staff learn more about struggling readers. Literacy Coordinators will work with Student
Services Dept. to implement this practice.
8. In partnership with teachers and principals, develop a district marking protocol for
comprehension assessment Gr. 3-10 to ensure even more consistent, reliable results.
9. Train teacher leaders in each community to become marking facilitators or have the
coordinators step away from their teaching roles in schools for two weeks in midSeptember and mid-May to facilitate.
10. Continue funding CUPE Early Intervention workers for K/1 support in each school. As the
District Literacy Framework takes shape, it will include a professional learning plan that
supports continued literacy training for Early Intervention workers.

Secondary Grades
Increase the number of students who score 60% or better on the English 10 Exam
within three years of entering grade eight
Rationale
Provincial and district data both indicate that students who score 60% or better on the English 10
exam within three years of entering grade 8 have an almost 100 percent six-year graduation rate.
Thus, successful completion of grade 10 English becomes a barometer reading on our path to 100
percent graduation. Our data indicates we have room to grow in this area as we help prepare
students to successfully graduate within the six-year window. We must pay particular attention to
the success rates for Aboriginal students.

Percent of Students who Scored 60% or Better on The English 10 Exam after Three Years
of High School Entry
2006-07
Total % who

2007-08

2008-09

Total

Total

received
60% or
higher

Total
Female
Male
Aboriginal
NonAboriginal

290
141
149
116
174

54%
64%
46%
28%
71%

281
130
151
98
183

% who
received
60% or
higher

62%
68%
56%
33%
78%

240
133
107
95
145

2009-10
% who
received
60% or
higher

58%
67%
47%
34%
74%

Total

264
127
136
92
171

2010-11
% who
received
60% or
higher

Total

% who
received
60% or
higher

67%
72%
63%
41%
81%

242
124
118
88
154

76%
81%
72%
55%
89%
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Progress
The results for English 10 have continued to improve in each category. It is significant to note that
the gap between Aboriginal and non-Aboriginal students has decreased from 43% to 34%. This
means that the results for Aboriginal students have been improving at a faster rate than the
results for non-Aboriginal students. The gap between male and female students has fluctuated
over the past five years from a high of 20% to a low of 9%.

Secondary Actions


Implement a different reading comprehension assessment tool in high schools for grade
eights and nines and some elementary schools as a way to honour the feedback from
teachers about what they believe will help them and their students move further forward
with their literacy skills. A task force of high school teachers and a few elementary
teachers previewed RAD (Reading Assessment District tool) and believe it provides more
effective support for both teachers and students when it comes to developing reading
comprehension skills. Each school will be required to submit a plan for how they will use
the information from the assessment to inform their instruction, and then report back
about the progress. The district-supported collaboration time will be suggested as the
venue for these conversations.



Implement a grade 10 reading comprehension assessment in four high schools (Ontario
Reading Comprehension).



Bring high school teacher leaders and principals together several times during the school
year to begin to provide a venue for problem solving, planning and collaborating with
regard to literacy instruction and intervention in the content area subjects.
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APPENDIX A
Assessment Monitoring System – AMS
District Assessment Map
Grade
Assessment

K

1

2

3

4

5

6

7

8

9

10

11

12

K Assessment
EDI
PM Benchmarks
DART
FSA
Island Net Diag.
Transition Template
Provincial Exams

Eng..,
Ma. Sci.

Socials

Lang.
Arts

2014/2015 Achievement Contract
School District No. 91 (Nechako Lakes)

Page 26

Master Collection: DART Reporters 2009-2010
School: Elementary School X
Collection: DART Reporter Spring 2012-2013
Teacher: Teacher X
Homeroom: GR 3/4
School Year: 2012/2013
Name

Complete

#1 Word
Skills

#2 Text
Features

#3 Accuracy
&
Completeness

# Main
Idea

#5
Details/Extracting
Info.

#6
Notemaking
Org. Info.

#1
#2
#3
#4

True
True
True
True

3
3
4
1

3
3
4
2

3
3
4
3

3
3
4
2

3
3
4
2

3
2
4
3

#5
#6
#7

True
True
True

4
3
2

2
3
2

3
2
3

3
3
3

3
3
3

#8
#9

True
True

4

4

3

3

3

#10
#11
#12

True
True
True

3
4

#13
#14

True
True

3
2

3
2

3
3

3
3

3
2

3
2

#15
#16

True
True

3
2

3
2

3
2

4
3

3
3

3
3

4
4

3
4

3
4

3
4

#10 Overall
Score

#11 Oral
Reading
Accuracy

#12 Fluency

3
3
4
3

3
3
4
2

99
96
100

FLUENT
CAREFUL
EXPRESSIVE
HALTING

4
3
3

3
3
2

3
3
2

99
91

3

3

3
IEP

99

97
98

2
3

3
4
OTHER
ASSESSMENT
3
2

97
100

FLUENT
FLUENT

3
4

3
3

96
85

FLUENT
CAREFUL

3
4

#7
Inferences
&
Conclusions

#8
Connections/
Bckgrnd
Know.

4
4

#9
Evaluation
/Judgments

EXPRESSIVE
FLUENT
CAREFUL

Comment

77% accuracy
PM
Benchmarks
Level 20

77% ACCURACY
Level 20 pm
Benchmarks

FLUENT
Benchmarks
Level 10
FLUENT
FLUENT
Level 13 PM
Benchmarks
Did not feel like
working

2014/2015 Achievement Contract
School District No. 91 (Nechako Lakes)

Page 27

Name

Complete

#1 Word
Skills

#2 Text
Features

#3 Accuracy
&
Completeness

# Main
Idea

#5
Details/Extracting
Info.

#6
Notemaking
Org. Info.

#17
#18

True
True

3
3

3
2

2
2

3
2

3
2

3
2

#19
#20
#21
#22

True
True
True
True

3
4
3
2

3
4
3
3

3
4
3
2

3
3
3
3

3
3
3
2

#23
#24

True
True

4
1

4
1

4
1

3
1

4
1

#7
Inferences
&
Conclusions

#8
Connections/
Bckgrnd
Know.

#9
Evaluation
/Judgments

#10 Overall
Score

#11 Oral
Reading
Accuracy

#12 Fluency

3
2

3
2

97
97

EXPRESSIVE
FLUENT

3
4
3
3

2
4
2
2

3
4
3
2

98
100
99
84

FLUENT
EXPRESSIVE
EXPRESSIVE
CAREFUL

4
1

4
1

4
1

100

EXPRESSIVE

Comment

Does not
following
instructions
well

IEP Level 2.2
DRA
(Developmental
Reading
Assessment)
PM
Benchmarks
Level 9
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APPENDIX B
Data Sets

English 10 - % of Students scoring 60% or higher after three years of high school entry
100
90
80
70
60
50
40
30
20
10
0
2005/06

2006/07
All

2007/08

Female

2008/09

Male

2009/10

Ab ed.

2010/11
Non
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Graduation Rate - Total

Standard School: Total
100
90
80
70
60
50
40
30
20
10
0

2008

2009

2010

2011

2012

2013

Dogwood

77

83

80

82

85

88

Evergreen

1

4

2

2

6

Total

78

87

82

84

91

Target

75

75

80

88

2014

0
90
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Graduation Rate - Aboriginal

Standard School: Aboriginal
90
80
70
60
50
40
30
20
10
0

2008

2009

2010

2011

2012

2013

Dogwood

55

66

59

59

65

75

Evergreen

2

13

1

4

13

Total

57

79

60

63

78

Target

50

60

70

75

2014

0
85
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APPENDIX C

School District No. 91 (Nechako Lakes) Literacy Framework
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School District No. 91
(Nechako Lakes)
Literacy Framework

District structures, frameworks & pedagogies
that support improved student learning
involve professional learning communities
that engage all teachers and principals in
collaboration.
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Literacy is:
Life-wide literacy learning goes beyond reading and
writing and includes communication and expressive
language skills, as well as interpreting information,
and articulating understanding clearly. Literacy
needs to be infused in all our activities, in all classes,
K-12. These skills are evident, taught, assessed, and
developed in PE classes, Machine Works,
Kindergarten, Physics, Calculus, Grade 5 Social
Studies, etc.

Listening
& Speaking

&

Reading &
Viewing

Making
Meaning
Writing &
Representing

Media &
Content Literacy
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Aboriginal Education
Given Canadian and British Columbian history with First Nations
peoples, a foundational part of each educator’s and each child’s
experience of improved learning in Nechako Lakes needs to involve
learning about and infusing our literacy work with Aboriginal
culture and content in ways that honor First Peoples Principles of
Learning.










Frame of Reference for All Nechako Lakes Educators
Within our district we are striving to achieve:
Consensus that every teacher/principal attends to the literacy needs of each learner.
Consensus that literacy is foundational to success for each student in every course.
Commitment on the part of all educators to integrating literacy development and
support for all learners as a means of increasing success for all learners in all courses.
Commitment to utilizing available and/or allocated funding and personnel for improving
literacy supports and achievement within the school.
Commitment to the use of resources that incorporate technology, ensure engagement,
and that are current and accessible to learners’ developmental levels.
Commitment to utilizing common assessments in order to effectively assess and monitor
student and cohort development over time.
Commitment to learning about and infusing our literacy work with Aboriginal culture
and content in ways that honor First Peoples Principles of Learning.
Commitment to using a collaborative learning structure as a method of inquiring into
improving literacy learning for each educator and student.
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Tier 1: Enhancing Classroom Instruction
Independent Reading

Independent Writing

Guided Reading

Guided Writing

Shared Reading

Shared Writing

Modeled Reading

Modeled Writing

READING

WRITING
Making Meaning






Expressive

Self-Regulation
Social-Emotional
Learning

ORAL
LANGUAGE

Gradual Release of
Responsibility

(Assessment for
Learning)

Formative Assessment

Receptive

Student Engagement
Meeting students in their zone of proximal development
Culturally relevant Indigenous material & connections to our Aboriginal communities at all levels
of learning
Multicultural acknowledgement and representation infused throughout.
Use of current & innovative technology
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Core Literacy Instruction:
Evidence based practices that result in effective literacy learning and cultivate the joy of reading and writing.
Structures
TIME – SCHEDULES
 Daily large blocks of time; uninterrupted,
extended when students are actively
engaged in reading & writing
tasks…practicing their learning
(developmentally appropriate expectations)
INTEGRATED LITERACY- EMBEDDED
 Content area subjects as vehicles for literacy
(taught during the literacy block) Literacy
skills are infused in the content areas.
ORGANIZING FOR LEARNING - TEACHING
 Whole Group (extremely interactive,
introducing a concept or strategy, teacher
reading aloud, practicing the strategy…e.g.
use of whiteboards for student responses,
creation of a group product/exemplar,
development of criteria)
 Small Group (reinforce concepts, teach initial
concepts so more students have turns to talk
and engage with text, co-create a piece of
work or learning)
 One to One (conferencing/ coaching/ reworking/ assessing)
 Peer to Peer
purposeful, meaningful, checking in, asking
quality questions, listening with their hearts

Pedagogically Sound Strategies (research
based & innovative)

Interactive Student Learning Tasks &
Activities

Interactive Student Learning Tasks &
Activities; Appropriate Assessments

ZONE OF PROXIMAL DEVELOPMENT
Learning requires patience and time
 Know where your students are and meet
them there (reading & writing skills)
 Learner focused along with content driven
curriculum
STUDENT CHOICE/VOICE
• Critical for cultivating engagement,
ownership and LOVE of learning
GRADUAL RELEASE TO INDEPENDENCE
 Model: I do, you watch;
 Guided Practice: you do, I help;
 Independent Practice: you do, I watch;
 Apply: you do on your own
FORMATIVE ASSESSMENT (AFL)
 Learning Intentions
 Co-Created Criteria for Success /Student
ownership of learning
 Effective, creative classroom discussions,
questions, and learning tasks that are
valuable and engage all students. (infuse
technology, content that is high interest,
interactive, attainable, involves
community/real life experiences, dealing
with difficult content effectively through
strong supportive teacher-student
relationships)
 Descriptive Constructive Feedback that
moves learning forward
 Self-Assessment, Peer Assessment using
descriptive language and criteria for success
NURTURING MINDSETS
 Growth Mindset vs. Fixed Mindset
 Both the teacher and the student need to
have a growth mindset

DAILY READING-WRITING COMPONENTS:
 Read Aloud
 Shared Reading
 Guided Reading
 Independent Reading
 Shared/Modelled Writing
 Independent & Guided Writing
 Word Study (vocabulary)
ORAL LANGUAGE
• Lots of structured talk (A-B Partner, small
group, Think/Pair/Share)
• Lots of oral practice before writing
• Teacher Think Alouds
• Student Think Alouds
• Formal Oral Language Presentations
• Student oral presentations that teach an
idea or a concept to peers
REAL-LIFE, PURPOSEFUL & EARLY YEARS PLAY
BASED INSTRUCTIONAL ACTIVITIES
Structured playful opportunities for learning
curriculum, social skills, oral language skills
embedded in a real life context:
o Intermediate/Middle/high school
relevant, real life, inquiry based, job
oriented, embedded media tools
o Weaving story, drama, filmmaking
throughout the instruction and
presentation of student learning
with teacher observing & coaching
o Primary play centers with teacher
observing/coaching learning
• Reflection/Self-assessment about learning by
students (debriefing) using criteria
developed with students & exemplars to
guide their thinking

EXPLICIT INSTR. OF STRATEGIES & SKILLS
• Reading Fiction & Nonfiction:
• Comprehension (e.g. questioning,
connecting, inferring, text feature study)
• Word Solving (e.g. cueing systems,
deconstructing words, wordspotting…looking for key words)
• Writing: Strategies for practicing and
improving the aspects of voice,
organization, word choice, ideas,
conventions …see more
ASSESSMENT TOOLS
 K assessment fall/spring; Gr 1 & 2 PM
Benchmarks ongoing & required spring; Gr.
3-9 &10 RAD or DART; DRA & PM for out of
level testing (RTI)
 Use of Performance Standards and other
learning continuums/rubrics as criteria for
success to move learning forward (kid
friendly language)
DIFFERENTIATION
• Content- Differentiated by topic, skills
needed or student interest
• Scaffolding –Guided support from a student’s
zone of proximal development that leads to
eventual independence
• Process- Varied engaging ways of instructing
to help make sense of content & learning
goals (use of games, media, internet…more
than simply text on paper)
• Product- Variety of ways for students to
show what they know (media, performing
arts, etc.)
• Learning Environment- areas & methods that
allow for small group, one to one and whole
group in the classroom.
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Tier 2: Intervention Structures
Students at risk are being identified earlier due timely use of appropriate
assessments and are being serviced according to needs identified.
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When students need support to learn:

Systemic & Systematic Assessment at all levels & the teacher staffing to ensure it is
accomplished
 K Assessment,
 PM Benchmarks with miscue analysis,
 DART/RAD, DRA Bridgepack & DRA 4-8

Targeted High- Expertise Instruction in Small Groups

Structure: Expert lead/literacy teachers using a combination of co-teaching and pull-out
Instruction that strategically targets skills students need identified by formative assessments
Elementary






K- Small group/one to one pull aside for a learning center directed by a teacher starting in October
o Pull out at time of day other than the literacy block (elementary) if a child needs a quieter
environment for a short time
Gr.1-2-Resource teacher in class supporting where needs are great with small group and the balanced
literacy block (small group expert reading instruction…using the reading recovery/guided reading
format for lessons, targeted phonemic and word work, fluency practice)
Gr.3-7-Resource teacher in class supporting where needs are great during the balanced literacy block
(small group expert reading instruction…using the reading recovery/guided reading format for
lessons, targeted word work, fluency practice)
Small group pull out at another time of day for students when they need more than the in-class
support.
Learning Support Worker strategically working with students associated with their assignment in small
groups where appropriate (similar learning needs), or supervising general support while classroom
teacher works with small groups.

High School




Teacher & PVP input needed for designing this structure. Ideas to date: Lead teacher (non enrolling) to
be in classrooms to support differentiation of instruction, small group work, explicit reading strategy
instruction...It might be more effective if the lead teacher is a content area specialist. Stay away from
the term ‘literacy teacher’. LEARNING SUPPORT TEACHER??
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District Responsibilities:
Build capacity for system-wide change focused on assessment, literacy,
instructional strategies, and change management. (Sharrat, L. & Fullan, M.,
2009)
Respond to the high turn-over of Principals, teachers and new staff or
changes in teaching assignments to ensure all educators are well versed in
providing balanced literacy instruction.

1. Expert Literacy support teachers embedded in schools/communities
(with delineated roles and reduced IEP responsibilities).
a. Training in the development of reading which they use to
support the learning of the other adults in the schools.
i. Co-teaching, providing learning sessions, leading literacy
teams.
ii. Learning Support Workers at all levels need training in the
basics of literacy interventions/support (MSV reading
strategies, guided reading, Talking Tables, sight words)
b. District team based position with a mandate to focus on literacy
learning. Realistically, it may be important to blend positions
where there is clear alignment, for example, ESD with Literacy.
c. Coordinate with school based resource teachers and
participation in literacy related IEP development and School
Based Team meetings.
d. Recommended by high school teachers that the literacy team be
multidisciplinary. It would be advantageous if one of the literacy
support teachers on a school or community team was a science
or math or mechanics teacher who is open to this learning.
e. Compensation for time spent outside the school year needs to
be considered (initial training during August will be more
effective than during the school year when the urgent and
frenetic needs of school life dominate)
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2. Contract with ‘outside experts’ for a period of three years to provide
ongoing professional learning with a literacy focus.
Possible Experts: Faye Brownlie (Literacy Intermediate to High
School), Leyton Schnellert (high school literacy in content areas as
well as Language Arts), Anne Davies (AFL), Sandra Herbst (AFL),
Debbie Koehn (AFL & Inquiry & Literacy), Stuart Schanker (SelfRegulation), Mind-up Trainers (Self-Regulation), Master teachers in
their area of expertise Nicole Davey from Smithers (check with the
NOII network), Robin Speed from New Westminster, Adrienne Gear
for nonfiction writing.
Example from another district:
o Laura Paiement is the Health Promoting Schools
Coordinator for SD83. In addition she has been hired by
SD83 to head up the team looking at improving student’s
self-regulation abilities.
3. Principals participate in the literacy professional learning sessions to
stay abreast of what teachers are learning and trying to implement.
4. All resource teachers are trained and use the DRA (Diagnostic
Reading Assessment) with students reading & understanding 2 or
more years below grade level.
o The results are recorded in the AMS electronic data
system and used to design more effective instruction and
are communicated with parents, receiving teachers &
schools, and to track progress.
5. Provide a framework to guide effective PLC inquiry in schools and at
the district level.
a. Possible frameworks are Spiral of Inquiry, Changing Results for
Young Readers case study model.
i. Scanning, Focus & Hunching: What is going on for our
learners? What should our focus be? What is contributing
to this that we can pay attention to? (Establishing an
inquiry question)
ii. Which student can we focus on that would benefit from a
closer look?
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iii. Professional Learning: What do we adults need to learn to
move forward?
iv. Taking Action & making a commitment
v. Checking: How is it going? How do we know? What/How
do we need to change or adjust?
vi. New or continuing commitment: Between now and our
next meeting we will commit to the following actions….
b. Provide professional resources to PLC inquiry teams (books that
align with the district literacy learning philosophy and
framework)
c. Grants for inquiry teams and an end of year celebration (or
several in communities).
 District Staff modelling the framework as a PLC
themselves pursuing learning that supports their needs,
which are based on principal and school learning needs.
 Whole school team, inquiry focus based on data
(qualitative & quantitative with pre and post
measurement of learning)
 End of year celebration with story boards/powerpoints
o Re-visiting the Spiral:
 Checking: Have we made enough of a
difference?
 Taking Action: What will we do
differently – this year and next?
 How and where can we learn more
about what to do?
Principals’ Needs & Responsibilities
o Ensure the establishment of Literacy Teams in their buildings
and participate meaningfully in their collaboration
 Pillars of strong literacy learning and PLC work need to
involve: Inquiry mindsets; Indigenous Principles of
Learning; Self-Regulation (behavior, emotion,
academics); Social Emotional Learning.
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o Supported to understand and use literacy data in and
ongoing way throughout the year to make instructional,
staffing and resource decisions.
o Supported to understand the important elements of literacy
as outlined in the included table to know what strong
practices are and how to support learners and teachers to
engage in these strong practices.
o Importance placed on participating in the district literacy
team training.
o Require and support schools with funds to stock resource
rooms with expertly leveled high quality books in the primary
grades, current literature circle novel resources for the older
grades, and high interest, low level books for
reluctant/struggling readers from grades 4 to 12.

