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INTRODUCTION 
This is the sixteenth Report on Aboriginal Education in School District No. 91 (Nechako Lakes). The purpose 

of this report is to review the success of Aboriginal students for the 2016/2017 school year. It is the shared 

responsibility of all employees of School District No. 91 to ensure that students learn at a high level. 

The report information is a compilation from the most recent Ministry of Education and School District No. 

91 reports and data. In some cases, rounding values to the nearest whole number will account for instances 

of variations in totals. The data supports the district goal and the purpose of the original Aboriginal 

Education Enhancement Agreement (EA) signed by School District No. 91 (Nechako Lakes) and the First 

Nations Education Council (FNEC). 

The EA also provides the basis for programs and services addressing the needs of Aboriginal students. These 

needs are identified in the following EA goal statements: 

1. Improve relationships between School District No. 91, schools, local Aboriginal communities and 

parents; 

2. Improve literacy for students of Aboriginal ancestry; 

3. Improve numeracy for students of Aboriginal ancestry; 

4. Increase Dogwood completion rates for students of Aboriginal ancestry; and,  

5. Increase awareness of Aboriginal languages and cultures for all. 

 

Please contact the Aboriginal Education staff at your local school, OR 

First Nations Education Council, School District No. 91 

c/o Leona Prince, District Principal – Aboriginal Education 

School District No. 91 (Nechako Lakes)  

Box 129, Vanderhoof, BC V0J 3A0 

 

Prepared by Calvin Desmarais 
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OVERVIEW/CONTEXT 

DEMOGRAPHICS 
From the Ministry of Education’s “How Are We Doing Report 2016/2017” (HAWD): 

ά{ǘǳŘŜƴǘǎ ŀǊŜ ŎƭŀǎǎƛŦƛŜŘ ŀǎ !ōƻǊƛƎƛƴŀƭ ǿƘŜƴ they identify themselves as such ς in other words, they 

άǎŜƭŦ-ƛŘŜƴǘƛŦȅ ŀǎ !ōƻǊƛƎƛƴŀƭέ ό{L!ύΦ Lƴ ŀƴȅ ƎƛǾŜƴ ȅŜŀǊΣ ŀ ǎǘǳŘŜƴǘ Ƴŀȅ ƻǊ Ƴŀȅ ƴƻǘ ǎŜƭŦ-identify as 

Aboriginal. In 2003/04, the Ministry of Education (EDUC) and the First Nations Education Steering 

CommƛǘǘŜŜ όCb9{/ύ ŀƎǊŜŜŘ ǘƻ ǊŜǇƻǊǘ ƻƴ ǘƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ŀƭƭ ǎǘǳŘŜƴǘǎ ǿƘƻ άŜǾŜǊέ 

ƛŘŜƴǘƛŦƛŜŘ ǘƘŜƳǎŜƭǾŜǎ ŀǎ !ōƻǊƛƎƛƴŀƭΦέ 

From 2012/2013 to 2016/2017, the general student population trend describes a steady decline in the overall 

student population. The Aboriginal student population showed a greater decline than the non-Aboriginal 

students did over the past five years. The Aboriginal student population declined each year while the non-

Aboriginal enrolment fluctuated between growth and decline. From 2012/2013 to 2016/2017 the district 

non-Aboriginal student number declined by 202 students and the Non-Aboriginal number increased by 44 

students for a total net decline of 158 students. The 2016/2017 school year showed a drop in enrolment from 

the previous year with Aboriginal students being lower by 44 students compared to a decline of seven non-

Aboriginal students. Provincially, the 2016/2017 data indicates an overall student enrolment increase of by 

4,250 student. The Aboriginal enrolment declined 768 students and the non-Aboriginal number increased by 

4250 students. Aboriginal students at the provincial level comprise approximately 12% of the student 

population over the past five years, whereas the district level’s five-year average is close to 34%. 

SPECIAL NEEDS 
The British Columbia Ministry of Education Special Education 

Services Manual of Policies, Procedures and Guidelines 

describes a Student with Special Needs, “as a student who: 

has a disability of an intellectual, physical, sensory, emotional 

or behavioural nature; has a learning disability or has special 

gifts or talents.” The manual adds, “Special educational 

needs are those characteristics that make it necessary to 

provide a student undertaking an educational program with 

resources different from those that are needed by most 

students. Special educational needs are identified during 

assessment of a student; they are the basis for determining 

an appropriate educational program (including necessary 

resources) for that student.” 

The four main Special Needs Performance Reporting Groups 

include:  Sensory Disabilities, Learning Disabilities, Behaviour 

Disabilities, and Gifted. The demographic data for each of the 

performance categories is masked for some categories. The 

data is masked because the numbers are small and to protect 

privacy the data for a specific year cannot be included. The 

Sensory Disabilities category data will be reported on for a 

four-year term. The Learning Disabilities and Behaviour 
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Disabilities categories can be reported on a five-year term basis because of the larger numbers of students 

in each of the categories. Finally, the Gifted category numbers a have been historically too low to be reported 

on or included in the data to protect student privacy. 

The percent of Aboriginal student designated in Special Needs Performance Groups has ranged between 45% 

and 57% with 2016/2017 being at 47%. The percent of non-Aboriginal students has been as high as 55% in 

2014/2015 and as low as 43% in 2012/2013 with 2016/2017 remaining the same as the previous year at 53%. 

When considering the number of students in Special Needs Performance Groups, a small increase of four 

students is evident in Aboriginal student numbers and non-Aboriginal students’ numbers showed an increase 

of five students from the previous year. 

 

SENSORY DISABILITIES 
The percent of students in the Sensory Disabilities 

category represent an average of approximately 4% of all 

the students in Special Needs Performance Reporting 

Groups. Aboriginal students in the Sensory Disabilities 

category comprise a small number and percent of the 

Special Needs numbers each year. Reporting the yearly 

number of Aboriginal students in Sensory Disabilities is 

not possible because the protection of privacy 

regulations minimum number threshold for reporting is 

not met. For the years 2012/2013 to 2016/2017, the 

combined number of Aboriginal students in the Sensory 

Disabilities category is 32, which is slightly less than half 

of 74 of non-Aboriginal total. The percent of Aboriginal 

students in the Sensory Disabilities categories, over the 

previous five years, has been as low as 16 % in 2016/2017 

to a high of 43% in 2014/2015. Aboriginal students on the 

average represent 30% of the students. The non-

Aboriginal student numbers ranged from 57% to 84%, 

represented an average of 70% of the students in the category over the five-year period. 

BEHAVIOUR DISABILITIES 
The Ministry of Education designates two Behaviour Disabilities categories: 

1. Intensive Behaviour Intervention (IBI) 
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2. Moderate Behaviour Support (MBS) 

The number of Aboriginal elementary students in Behaviour Disabilities categories has declined by 25 

students from a high of 78 in 2012/2013 to 53 in 2016/2017. The number of non-Aboriginal students has 

shown a steady increase over the same period. However, the gap has closed steadily over the past five years 

as Aboriginal numbers declined and non-Aboriginal numbers increased. To the point where the number of 

non-Aboriginal students in the Behaviour Disabilities categories begins to exceeds the number of Aboriginal 

students. 

When student data in the Behaviour Disabilities 

group is viewed as percentages, the Aboriginal 

percent decreased while the inverse is true for non-

Aboriginal students. Again, the percentage gap 

between Aboriginal and non-Aboriginal students 

has decreased significantly. 

In 2016/2017, although the percent of Aboriginal 

students in the Behaviour Disabilities categories 

decreased by 7%, the Aboriginal number decreased 

by two students. The number of non-Aboriginal 

students’ number increased by 13 from the previous 

year, representing 7% increase. 

 

 

LEARNING DISABILITIES 
The five-year average percent of the 

Aboriginal student population with a 

Learning Disability designation is 43% 

and, in comparison, the non-

Aboriginal five-year average is 56%. 

The number of students in the 

Learning Disabilities categories has 

increased with the non-Aboriginal 

numbers increasing at a slightly 

greater rate than the Aboriginal 

student rate. Aboriginal numbers 
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increased by 19 students over the past five years 

and by six students from 2015/2016. Over the 

same five-year period, the non-Aboriginal number 

increased steadily between 2012/2013 and 

2015/2016 to a high of 90 students by 25 students. 

In 2016/2017 the number of non-Aboriginal 

students dropped by 10 for a total of 80. 

In 2016/2017, the Aboriginal student number (68) 

accounts for 46% of the students in the Learning 

Disabilities category, and non-Aboriginal numbers 

(80) complete the remaining 54% of the group.  

ALTERNATE PROGRAMS 
Over a period of a five-year span ending in 2016/2017, Alternate Program enrolment data indicates Aboriginal 

students averaged approximately 74% of the 

students in Alternate Programs. On a year-by-year 

basis, the district percent of Aboriginal students in 

Alternate Programs declined from a high of 80% in 

2013/2014 to a low of 60% in 2016/2017. There was 

an increase in the percent of non-Aboriginal 

students enrolled in an Alternate Program over the 

same period. In terms of numbers of student in 

Alternate Programs the number of Aboriginal 

students in Alternate Programs decreased 

substantially. The number of non-Aboriginal students also decreased but to a lesser extent. Specifically, the 

Aboriginal numbers decreased by 69 students and the non-Aboriginal student numbers was lower by 10 

students. The substantial drop was due in most part to the district changing how students were enrolled into 

Alternate Programs. 

The provincial five-year enrolment in Alternate 

Programs has varied little from 2012/2013 to 

2016/2017 with Aboriginal enrolment numbers being 

roughly at 40% and non-Aboriginal enrolment making 

up the remaining 60%. Whereas, the district 

percentages were essentially opposite of the 

province with 60% of the students in district 

Alternate Programs identified as Aboriginal and non-

Aboriginal comprising the remaining 40%. 

ATTENDANCE 
The Aboriginal attendance rates continues to be approximately 5% lower than non-Aboriginal rate. This 

pattern has been consistent for many years. In 2016/2017, the attendance rate declined slightly from the 

previous year. In comparison, the non-Aboriginal attendance rate has consistently ranged between 92% and 

89% over the same time.  
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GOAL 1: IMPROVE RELATIONSHIPS BETWEEN SCHOOL 

DISTRICT NO. 91, LOCAL ABORIGINAL COMMUNITIES AND 

PARENTS  
The district and schools work with the local First Nations to develop plans and programs each year. At the 

district level, regular First Nation Education Council (FNEC) meetings occur and at the school level, principals 

share Aboriginal program services plans and budgets with local First Nation communities. During these 

meetings and conversations the type of programing and supports planned are described and developed. Final 

plans are shared with parents, and with First Nation Education Coordinators and Directors. In addition to the 

initial planning, there are regular and on-going meetings throughout the year at the school level with local 

First Nations regarding any concerns, issues, ideas or changes that arise throughout the year. 

ABORIGINAL EDUCATION SUPPORT WORKERS 
Two positions make up the Aboriginal Education Support Workers (AESW) category: Aboriginal Education 

Workers (AEW) and Home School Coordinators (HSC). Both positions are directly involved in programs, 

services and events to increase Aboriginal 

awareness and develop relationships with 

students and local communities. The AESW 

staffing information is taken from school budgets 

and reflects how a school has set up staffing 

hours and days based on preliminary student 

enrolment numbers. It is important to remember 

staffing is dynamic and there are many changes 

in any given year. The staff FTE data represents a 

point in time picture of staffing. In 2016/2017, 

AESW staff totaled 36 employees, with 15 being 

HSCs and the remaining 21 being AEWs. The data 

is represented as Full Time Equivalents (FTE). A person may work some hours as an AEW and some hours as 

a HSC to the point where they are holding a Full Time Equivalent position. While there are 36 employees, 

they represent approximately 32 FTEs. Over the past five years, the HSC FTE amount has remained at 14 while 

the number of FTEs for AEW has slightly declined from the previous year but the FTEs from five years ago 

was notably higher. The decline in FTE is partly due to difficulty in hiring staff. 
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STUDENT SATISFACTION SURVEY REPORTS 
Annually, the Ministry of Education asks students in elementary schools Grades 3, 4, and 7, and in 

secondary schools Grades 10 and 12, to complete an on-line Student Satisfaction Survey. Student responses 

to the questions provide a snapshot of student opinion. There are nine questions for all students and 

additional questions related to job and career preparation for Grade 10 and 12 students. 

For the purpose of this report, the questions are grouped into two main areas. The first set of questions 

relate to the students’ perceptions of the school in terms of the help they receive and their connection to 

the school. The survey questions specific to school climate are: 

1) Do you like school? 

2) Do adults in the school treat all students fairly? 

3) Do your teachers help you with your schoolwork? 

4) At school, do you respect people who are different from you? 

5) Are you being taught about Aboriginal peoples in Canada? 

The questions specific to safety include:  

6) Do you feel safe at school? 

7) How many adults at your school care about you? This question was changed slightly in 

2016/201/7 from previous years. 

8) I would like to go to a different school. 

9) At school, are you bullied, teased, or picked on? 

The Student Satisfaction Survey results for questions related to school climate and safety indicate, on 

average over the past five years, the percent of Aboriginal and Non-Aboriginal students answering “All or 

Many Times” was virtually equal for questions related to school climate and school safety. In Comparison, 

the 2016/2017 survey results show that the percent of Aboriginal student responding “All or Many Times” 

to climate questions (52%) was not significantly higher for non-Aboriginal students (49%) answering climate 

questions. The opposite observation is true of school safety questions with non-Aboriginal students 

answering not significantly higher (52%) than Aboriginal students (49%) responding “All or Many Times” to 

school safety questions. 

In terms of the five specific 2016/2017 climate 

questions, elementary Aboriginal students’ 

percentage ranged from a low of 38% (Do 

teachers help you….?) to a high of 69% (Do you 

respect….?). The range for non-Aboriginal 

students is between 38% (Are you being 

taught about….?) and 76% (Do you 

respect….?). When all climate questions are 

considered as a group, the average percent of 

elementary students responding “All or Many 

Times” is 49% for Aboriginal and 52% for non-Aboriginal students. 
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Both groups of elementary students rated themselves the highest in “respecting people who are different 

from you”. Aboriginal elementary students (69%) rated themselves at a lower percent than Aboriginal 

secondary students (76%). Secondary student data showed that Aboriginal students had a higher rate (82%) 

than the rate reported by non-Aboriginal students (76%). 

The responses to the climate question specific to “…staff treating students fairly” averaged over five years 

were identical for elementary Aboriginal and non-Aboriginal students. Each group had an average positive 

response rate of 63%. The positive student response rate in secondary grades was overall less at 52% 

(Aboriginal) and 50% (non-Aboriginal).  

Overall, the school climate average responses percent are very similar for Aboriginal and non-Aboriginal 

students. Both groups indicate lower positive response to the question, “Do you like school?” than the 

response to most other questions specific to school climate. Secondary Aboriginal students in Grade 12 have 

consistently indicated between 40% and 50% positive response to liking school, while non-Aboriginal 

students positive response have declined by 23% since 2012/2013 to approximately only 20% of respondents 

indicating the “l like school.” Elementary grade Aboriginal students have consistently reported a greater 

satisfaction with school (47%) than non-Aboriginal students (40%). In 2016/2017, both groups of student 

indicated an increase in positive scores from the previous year. 

The second set of questions is about school safety and the focus is more directly on student perception of 

safety and connection with adults in the school. The questions are:  1) Do you feel safe at school? 2) How 

many adults at your school care about you? The third question is a statement:  3) I would like to go to a 

different school. A separate question specifically related to being bullied is also asked:  4) At school, are you 

bullied, teased, or picked on? 
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When answering the question, “Do you feel safe at school?” the five-year average for all students responding 

“All or Many Times” is 72%. When separating the information into Aboriginal and non-Aboriginal groups, 

there is slightly higher percentage of students responding in the positive (71% and 73% respectively). 

However when looking at a five-year trend, all student scores have exhibited a decline each year since 

2012/2013. Specifically, Aboriginal students in have shown the greatest decline of 19% in elementary schools 

and 15% in secondary with non-Aboriginal rate declined by 14% in elementary schools and 10% in secondary 

schools. 

The highest percent of students responding “All or Many Times” was for the question, “Do two or more adults 

at your school care about you?” Aboriginal students’ percent averaged 84% over the past five years while 

non-Aboriginal student response averaged 83%. A decline in the five-year tend since 2012/2013 is also 

evident for this question. Specifically, Aboriginal students in have shown a  decline of 22% in elementary 

schools and 14% in secondary with non-Aboriginal rate declined by 19%  in elementary schools and 22% in 

secondary schools. 

The percent of students indicating they would “like to go to a different school” ranges from 8% to 17% over 

the past five years. In comparing elementary and secondary answers, the five-year average shows a decline 

in the percent answering “All or Many Times.” Whereas, the responses for secondary students have shown 

an increase in the percent responding “All or Many Times.” 

The average percent of Aboriginal students over the past five years answering “All or Many Times” to the 

question, “At school, are you bullied, teased, or picked on?” ranges from a low of 11% for Aboriginal students 

in secondary schools to 15% for Aboriginal students in elementary schools. The range is similar for non-

Aboriginal students in elementary and secondary schools. The overall four-year average for both groups of 

students is approximately 12%. Specific to the 2016/2017 data, the percent indication “All or Many Times” 

was slightly higher than the five-year average. Over the five-years, Aboriginal elementary students’ scores 

exhibited a 3% range and in secondary school there was a marked increase of 9% between 2012 /2013 to 

2016/2017. There also was an increase in the percent of non-Aboriginal students responding “All or Many 

Times” to the question. Over the five-year period, non-Aboriginal elementary and secondary students’ scores 

exhibited a 4% range. 

Two additional questions specific to post graduation appear on the Grade 10 and 12 survey. One question is 

specific to job preparation and the other focuses on preparation for post-secondary education. Over a five-

year period, the average positive response from Aboriginal student has been higher than the positive 

responsive from non-Aboriginal students.  
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Aboriginal Secondary students generally reported a higher percent of overall satisfaction than Aboriginal 

elementary students did. As well, over a five-year period ending in 2016/2017 there is also a trend toward an 

increase in positive response rate for Aboriginal and non-Aboriginal students responding “All or Many Times” 

to being taught about Aboriginal peoples.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

GOAL 2: IMPROVE LITERACY FOR STUDENTS OF ABORIGINAL 

ANCESTRY 

PRIMARY GRADE LITERACY, KINDERGARTEN ASSESSMENT, AND PM 

BENCHMARKS 
Student performance in Literacy in the primary grades is assessed using a district-developed Kindergarten 

Literacy Assessment and PM Benchmark assessments are used for Grades 1 and 2. The Kindergarten Literacy 

Assessment focuses on four areas: Oral Language, Phonological Awareness, Letter/Sound Recognition, and 

Writing. The PM Benchmarks assess general reading levels based on each of the four assessment areas.  
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KINDERGARTEN LITERACY ASSESSMENT 
In 2016/2017, the Kindergarten Literacy 

Assessment scores of Aboriginal students for the 

spring of 2016 range from a low of 46% “Fully 

Meeting or Exceeding” expectations in Writing to a 

high of 74% “Meeting or Exceeding” expectations in 

Letter Sound Recognition. In comparison, the non-

Aboriginal students range from a low of 67% in 

Writing to a high of 89% in Letter Sound 

Recognition. Aboriginal student performance in 

Oral Language and Phonological Awareness for 

2016/2017 was 49%, a decrease of 6% from 

previous year, and 65%, an increase of 8% from 

previous year, respectively, whereas non-

Aboriginal students were assessed at 70% , a 10% 

decrease of 6% from previous year, in Oral 

Language and 71%, a 3% increase from previous 

year, in Phonological Awareness. 

A five-year comparison of the performance gap in Kindergarten Literacy Assessment scores indicate an 

overall average of a 15% gap in overall literacy scores. While there is some fluctuation from year to year, the 

overall pattern is one where a slight trend toward am increase in the performance gap is evident over the 

past five years. In comparison to the five-year data for Aboriginal students, the 2016/2017 Kindergarten 

Literacy Assessments show that Aboriginal student performance virtually the same as the previous years’ 

assessment. Although, non-Aboriginal students’ performance is consistently higher than Aboriginal student 

performance, the performance gap has ranged between 9% and 20% over a five-year period and averaged 

15% for the five-year period. With the exception of Writing, there has been a fluctuation in the performance 

gap between the Aboriginal and non-Aboriginal student performance with a general trend toward a decrease 

in the gap. However, Writing has seen a steady increase in the performance gap. 

PM BENCHMARKS 
The PM Benchmarks are used to report student progress in literacy for students in Grades1 and 2. For the 

2016/2017 school year, Aboriginal Grade 1 students demonstrated a 14% improvement in students “Meeting 

or Exceeding” expectations from the fall of 2016 to the spring of 2017. In comparison, non-Aboriginal Grade 

1 students demonstrated a 27% improvement in students “Meeting or Exceeding” expectations from the fall 

of 2016 to the spring of 2016.  

Each school year a higher percent of Aboriginal 

students enter Grade 1 at a lower reading level than 

non-Aboriginal students do. Between 2012/2013 and 

2016/2017, the average percent of students entering 

Grade 1 with PM Benchmark scores indicating 94% 

“Not Yet Meeting” and 6% “Minimally Meeting” 

expectations for Aboriginal students and 90% and 10% 

respectively for non-Aboriginal students. The spring 
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data for each year indicates a decreasing trend for Aboriginal and non-Aboriginal students at the end of Grade 

1. In 2016/2017, each group of student displayed a similar 2% decrease in the percent “Meeting or Exceeding 

Expectations” when compared to the previous year.  

Over a five-year period, Grade 1 Aboriginal student percent “Meeting or Exceeding” expectations has 

dropped from a high of 61% in 2013/2014 to a low of 29% in 2016/2017. Non- Aboriginal Grade 1 students 

were at a high of 65% in 2013/2014 and their score declined to a low of 49% in 2016/2017. The four-year 

average percent of students “Meeting or Exceeding” expectations is at 29% for Aboriginal students and 40% 

for non-Aboriginal students. 

Aboriginal Grade 2 students for the 2016/2017 school 

year demonstrated a 52% improvement in students 

“Meeting or Exceeding” expectations from the fall of 

2016 to the spring of 2017. In comparison, non-

Aboriginal Grade 2 students demonstrated a 44% 

improvement in students “Meeting or Exceeding” 

expectations from the same period. Also in Grade 2, 

Aboriginal students enter at a lower reading level than 

non-Aboriginal students do. Between 2012/2013 and 

2016/2017, the average percent of students entering 

Grade 2 with PM Benchmark scores indicating 63% “Not Yet Meeting” and 22% “Minimally Meeting” 

expectations for Aboriginal students while the same scores are 51% and 21% for non-Aboriginal students. 

When performance is considered over a five-year timeframe the average growth for Aboriginal students in 

Grade 2 is 58% in comparison to a lower rate of 42% for non-Aboriginal Grade 2 students. 

When considering the combined percent growth for 

Grade 1 and Grade 2, Aboriginal and non-Aboriginal 

students have shown a slow decrease in the percent of 

growth over the four-year period ending in 2016/2017. 

The Aboriginal students’ scores show an average 

growth of 49%. In comparison, the non-Aboriginal 

average growth is 63%. Although the performance gap 

has varied, the overall trend indicates it has remained 

relatively consistent. Aboriginal student scores have a 

difference of 10% between the highest and lowest 

percent and the Non-Aboriginal range is 14%. 
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FOUNDATIONS SKILLS ASSESSMENT (LITERACY) 

FSA PARTICIPATION RATES 
Historically, the participation rate for all students in 

School District No. 91 (Nechako Lakes) is low. The 

difference between the percent of Aboriginal and non-

Aboriginal students writing FSA is negligible over the 

five-year average (2010/2011 to 2016/2017). Grade 7 

Aboriginal student participation (71%) in FSA was 3% 

lower than non-Aboriginal students (68%). Grade 4 

participation rates for both groups of students was 

roughly 72%. However, the 2016/2017 participation 

rate for all students was significantly higher than the 

five-year average. 

GRADE FOUR FSA COMPREHENSION 
Of the percent of non-Aboriginal students who 

participated in the assessment, the percent “Not Yet 

Meeting” expectations the scores demonstrate a 

slight fluctuation ranging between 22% and 26% from 

2013/2014 through to 2016/2017. The five-year 

Aboriginal student average score to 2016/2017 in the 

“Fully Meeting or Exceeding” expectations category 

was 48%. The non-Aboriginal students’ “Fully Meeting 

or Exceeding” expectations over the same period was 

76%. 

Specific to 2016/2017, the Reading Comprehensions score indicate 46% of the participating Aboriginal 

students are in the “Not Yet Meeting” category with 24% of the non-Aboriginal students in the same 

category. Correspondingly, the percent “Meeting or Exceeding” expectations are 54% for Aboriginal 

students and 76% for non-Aboriginal students. These Aboriginal student score represent a significant 

improvement over the previous year’s FSA performance. 
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GRADE FOUR FSA WRITING 
While the Aboriginal student FSA participation rate 

in the Writing assessment has slowly declined since 

2012/2013, there was a substantial increase in 

participation in 2016/2017 with an increase of 13% 

of students participating. 

Of the percent of Aboriginal students who 

participated in the 2016/2017 Writing assessment, 

the percent “Not Yet Meeting” expectations 

decreased by 6% from the previous year. The 

percent of Aboriginal students “Fully Meeting or Exceeding” expectations increased by 6% to a score of 59%. 

The percent of non-Aboriginal students “Fully Meeting or Exceeding” expectations showed a 10% increase 

from the previous year to a score of 80%, which is slightly higher than the five-year average of 77%. Of the 

Aboriginal students in the “Fully Meeting or Exceeding” expectations category, the five-year average to 

2016/2017 was 53% and the 2016/2017 result was at 59%. Over time, the performance gap between 

Aboriginal and Non-Aboriginal scores displays a trend toward closing. There was substantial closing of the 

gap between 2015/2016 (27% gap) and 2016/20117 (18% gap).  
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GRADE SEVEN FSA COMPREHENSION 
Aboriginal student FSA participation rate (82%) in the 

Grade 7 Reading Comprehension assessment has 

shown a definite increase over the previous years 

and is above the five-year average (73%). Aboriginal 

student participation increased by 2% from the 

previous year and non-Aboriginal particpation 

increased by 11% to a five-year high of 84%. 

The percent of Aboriginal students in the “Fully 

Meeting or Exceeding” expectations category was 

36%, which represents a second year of decline. It is 

the lowest percent over the past five years and well 

below the average score of 47%. 

Specific to 2016/2017, the Reading Comprehension 

score indicates 64% of the participatng Aboriginal 

students were in the “Not Yet Meeting” category 

with 47% of the non-Aboriginal  students in the same 

category. Correspondingly, the percent “Meeting or 

Exceeding” expectations is 36% for Aboriginal 

students and 71% for non-Aboriginal students. It is 

intersting to note that as student participation rates increase the percent of students “Meeting or Exceeding” 

category has decreased for Aboriginal and non-Aboriginal students. 

 

GRADE SEVEN FSA WRITING 
 Aboriginal Grade 7 student FSA Writing 

participation rate has shown a definite increase over 

the previous years. The non-Aboriginal student 

participation rate has had minor flucuations over 

the past five years with a marked increase on the 

last two years. Both group have shown an increase 

in participation in 2016/2017 and have exceeded 

the five-year average. 
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Over a five-year period, there is a 26% difference in the percent of students “Not Yet Meeting” 

expectations in writing, with Aboriginal students’ average percentage of 49% being notably higher 

than non-Aboriginal students at 23%. An equivalent gap is evident in the percent of students 

“Meeting or Exceeding” expectations. Again, the percentage favours the non-Aboriginal student 

five-year average performance of 77% over the Aboriginal student performance of 51%. 

 

SECONDARY SCHOOL LITERACY COURSES LEADING TO GRADUATION 

ENGLISH 12 
The English 12 exam results over a five-year period indicate an average “C- or Better” pass rate of 97% for 

Aboriginal students and 99% for non-Aboriginal students. The percent of Aboriginal students passing with a 

“C- or Better” fluctuated between 96% and 98% since 2012/2013, with 2016/2017 having a rate of 96%. 

Over the same period, the non-Aboriginal rate has ranged between 98% and 100% with 2016/2017 

performance being at 99%. 

 

COMMUNICATIONS 12 

The Communications 12 exam Aboriginal students’ results over a five-year period indicate an average pass 

rate of 97% “C- or Better” for and 100 % for non-Aboriginal students. The percent of Aboriginal students 

passing with a “C- or Better” fluctuated between 93% and 100% since 2012/2013, with 2016/2017 having 

an average rate of 97%. Over the same period, the non-Aboriginal rate was consistent at 100% each year. 

The “C+ or Better” average pass rate for Communications 12 is lower for both groups of students. The 

Aboriginal five-year average rate is 42% and the non-Aboriginal five-year average rate is 65%. Over a five-

year period, the Aboriginal the pass rate for “C- or Better” has ranged between a low of 25% to the high of 
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51% in 2016/2017. The non-Aboriginal pass rate for “C+ or Better” has ranged between 50% and 77% with 

2016/2017 seeing a significant improvement to 73% from the previous year of 57%. 

 

 

GOAL 3: IMPROVE NUMERACY FOR STUDENTS OF 

ABORIGINAL ANCESTRY 

KINDERGARTEN NUMERACY ASSESSMENT 
Kindergarten students’ skills are assessed early in the school year for basic Numeracy skills that include 

Number Sense, Number Recognition, and Patterns and Relationships.  

The five-year data trend line indicates a slight downward trend for non-Aboriginal students and equivalent 

slight upward trend for Aboriginal students. The net effect is a slight closing of the achievement gap. 

The five-year performance data in each of the three assessed areas was highest in Number Recognition with 

74% of the Aboriginal students “Meeting or Exceeding” expectations and score of 85% for non-Aboriginal 

students. The second highest was in Patterns and Relationships for Aboriginal students (65%) and in Number 

Sense for non-Aboriginal students (78%). The same pattern holds true when looking at 2016/2017 data. The 

range of score for Aboriginal students in two of the three areas exhibit a greater fluctuation for Aboriginal 

students than for non-Aboriginal students. 
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FOUNDATIONS SKILLS ASSESSMENT (NUMERACY) 

GRADE FOUR FSA NUMERACY 
The five-year average data for indicates a virtually 

equal participation rate for Aboriginal and non-

Aboriginal students The Aboriginal student 

participation rate in the Grade 4 FSA Numeracy 

assessments shows a 10% increase in 2016/2017 over 

the previous year. The non-Aboriginal participation 

rate also increased by 14%.  

The Aboriginal student performance on the Numeracy 

assessment is generally inverse to the non-Aboriginal 

student performance. On average, approximately 60% of the Aboriginal students perform at the “Not Yet 

Meeting” level while approximately 33% of the non-Aboriginal students are in the same category. The pattern 

is essentially opposite when looking at the percent of students “Fully Meeting or Exceeding” category. The 

Aboriginal percent “Meeting or Exceeding” averages 39% and has a 12% range of scores over five years. The 

non-Aboriginal students average 67% in “Not Yet Meeting” with a range of scores equaling 18%.  

 

GRADE SEVEN FSA NUMERACY 
The Aboriginal student participation number in the Grade 7 student Numeracy assessments indicates an 

increase of 3 students in 2016/2017 over the previous year. The non-Aboriginal participation number 

increased by 13 students. When participation rates are considered on a yearly basis, the number of Aboriginal 

students participating has ranged from 59 to a high of 80 in 2016/2017. Non-Aboriginal students’ 

participation number ranged in the 60s for the years 

prior to 2016/2017 where the percent jumped to 82. 

The five-year average number of 72 Aboriginal 

participants represents 4 more students on average 

than the non-Aboriginal number of 68 participants. 

The percent of Aboriginal students in the “Not Yet 

Meeting” expectations category remained at 77% 

and the non-Aboriginal percent has increased by 12% 

to 51% for 2016/2017. The percent of Aboriginal 

students assessed as “Fully Meeting or Exceeding” 

expectations in Grade 7 Numeracy has followed a 
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decreasing pattern from 2012/13 to 2016/2017. 

The five-year average of 23% “Meeting or 

Exceeding” is 25% lower than the non-Aboriginal 

five-year average of 56%. 

The increased participation rates over the past two 

years appear to have had some effect on the 

overall pass rates for Aboriginal students. The 

number of students “Not Yet Meeting” 

demonstrated an increase in 2015/2016. 

Correspondingly in the same years there was an 

increase in the number of Aboriginal students in 

the “Not Yet Meeting” category. 

SECONDARY SCHOOL NUMERACY 
Secondary numeracy progress was being 

tracked over time through provincial 

Mathematics exams: specifically 

Apprenticeship and Workplace Math 10, and 

Foundations and Pre-Calculus Math 10. 

However, there is no district level data 

available for the 2016/2017 school year. 

What can be considered though is the trend 

over time prior to 2016/2017. Over the five-

year period the exams have been given, the 

percent of students writing Foundations and 

Pre-Calculus Math 10 Aboriginal students averaged approximately a 31% writing rate and non-Aboriginal 

students showed a rate of 65%. Of the students that wrote the exam, Aboriginal students passed the exam 

at a 91% rate for a grade of “C- or Better” which is only slightly less than the 97% rate for Non-Aboriginal 

students. The gap in performance for those scoring “C+ or Better” is larger with Aboriginal students scoring 

36%, which is 9% less than non-Aboriginal 

students’ score of 67%. 

The results for Apprenticeship and Workplace 

Math 10 are based on an average of 42% of the 

Aboriginal student participation rate of 29% 

and a non-Aboriginal rate of 29%. Similar to 

Foundations and Pre-Calculus 10, Aboriginal 

students show 95% are passing the exam at a 

rate close to the non-Aboriginal rate of 98%. A 

higher percent of Aboriginal students (36%) and 

non-Aboriginal students (52%) are passing with 

a “C+ or Better” in Foundations and Pre-Calculus 10 than in Apprenticeship and Workplace Math 10. 
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GOAL 4: INCREASE DOGWOOD COMPLETION RATES FOR 

STUDENTS OF ABORIGINAL ANCESTRY 

COMPLETION RATES 
Students are able to graduate from 

standard and non-standard programs. 

The standard program is commonly 

seen as the Kindergarten to Grade 12 

path in a school building. The non-

standard programs include Alternate 

Education programs, Distance Learning 

as well as Continuing Education 

programs. The standard school, Grades 

K through 12, represents a student 

attending a physical school facility on a 

daily basis, going to classes, and 

completing assignments and exams. 

The remaining facility types fall into 

the non-standard facility category. 

These include Alternate Education 

facilities as well as on-line learning 

facilities (EBUS Academy). Alternate 

and Continuing Education schools are 

less traditional in structure and 

programming. Distance students may 

be enrolled for as few as one or two 

courses, or have a full course load. 

EBUS students also are transient and may or may not be at the “school” for more than a course or even only 

for part of a course or program. 

The “HAWD Report 2016/2017” displays the six-year completion rate as a total and as a percent of the 

students graduating from all of the facility types. When all facility types are combined, the average six-year 

completion rates indicate the Aboriginal completion rate for 2016/2017 as 63%. This is a slight reduction from 

the previous year of 65%. In comparison, the non-Aboriginal rate is 73% for 2016/2017. 
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The performance of Aboriginal students for 2016/2017 in a standard K-12 school is significantly higher than 

when all facility types are combined. The Aboriginal six-year completion rate in standard schools was 79% for 

2016/2017. In comparison, the non-Aboriginal six-year completion in standard schools rate was 99%. The 

rate for students in non-standard school setting demonstrated much less of a percentage gap at 4%. 

Aboriginal data indicted a 38% completion rate and the non-Aboriginal student data was slightly higher at 

42% .The standard school gap was much higher at 20% 

The district 2016/2017 Aboriginal 63% completion rate was just below the provincial rate for Aboriginal 

students of 66%. The non-Aboriginal completion rate is lower than the provincial non-Aboriginal rate of 86%. 

The average completion rate over the past five years for Aboriginal students is 4% lower than the provincial 

average. A 13% difference is evident in the same period for district non-Aboriginal students in relation to the 

provincial non-Aboriginal student completion rate. 

 

The performance gap between district and provincial completion rates is substantially less for Aboriginal 

students than for non-Aboriginal students. With the exception of 2013/2014, district Aboriginal completion 

rate to the provincial level. In 2015/2016, the district Aboriginal rate was slightly higher than the provincial 

Aboriginal rate. In contrast, the district non-Aboriginal completion rate has average approximately 13% less 

than the provincial completion rate for non-Aboriginal students. 
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TRANSITION RATES 
Transition rates indicate the progress of 

students entering a grade and moving to the 

next grade the following year. For the 

2016/2017 student group that entered Grade 

8 in 2011/2012, the transition rate for 

Aboriginal students was similar through to 

Grade 11 for both Aboriginal and non-

Aboriginal students. However, the transition 

to Grade 12 and through to completion 

lessened each year until graduation where 

63% of the Aboriginal students transitioned 

to graduation. The same pattern was true for 

non-Aboriginal students but with the 

transition rate to graduation at 73%. 

The district transition rate follows a similar 

pattern to the provincial Aboriginal student 

rate for 2016/2017 with roughly the same 

percent transitioning to graduation. Where 

the difference lies is that the district 

transition rate from Grades 8 through 11 

was overall higher than the provincial rate. 

However, the transition to Grade 12 for 

Aboriginal students in SD No. 91 showed a 

greater decline than the provincial level. The average transiton rate from grade to grade in 2016/2017 was 

slightly higher than average for the past five years for Aboriginal students. The non-Aboriginal students 

transition rate for 2016/2017 remained close to the five-year average for non-Aboriginal students. 
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GOAL 5: INCREASE AWARENESS OF ABORIGINAL LANGUAGE 

AND CULTURE FOR ALL 
Throughout the school year, schools have focused on Aboriginal education through professional 

development, classroom activities, school-wide activities and events that include First Nation communities 

as well as district communities (Appendix 1). A part of the work is also providing Letter of Support or 

recommendations for various projects and initiative focusing programs and services to serve Aboriginal 

students and communities. 

PROFESSIONAL DEVELOPMENT AND INSERVICE TRAINING 
The district has representation on the district Professional Development Committee where teachers plan 

and carry out professional development activities and events for each school year. “Aboriginal Worldview 

and Perspectives” and “First Peoples Principles of Learning” are offered as options for professional 

development. Also, specific activities and sessions related to Aboriginal content into curricula are also 

suggested. Each professional development day has had content related to Aboriginal education as part of 

the day’s offerings to teachers. 

In addition to the professional development days, teachers, administrators and senior administration offer 

other opportunities. These opportunities include the following: 

¶ First Nations Education Steering Committee provincial conference  

¶ Ministry of Education Indigenous Language Integrated Resource Package working sessions 

¶ Provincial Aboriginal Education Meeting 

¶ Network of Inquiry and Innovation Symposium 

DISTRICT AND ON-GOING PROJECTS 
The BC Human Rights Tribunal approved a Special Hiring Program application to ensure the district has the 

opportunity consider the option to consider hiring an Aboriginal person for any position in the district. There 

are also a number of established programs and projects that occur each year. These include Carrier Language 

instruction in two elementary schools and one high school, tutoring/homework support, annual Aboriginal 

student role model posters, summer Read n’ Rec reading program, school and community-based after-school 

tutoring homework programs and participation in Orange Shirt Day. Each of these programs are well 

established in the schools and communities.  

LOCAL EDUCATION AGREEMENTS 
The district continues to work with local First Nations communities on the development of Local First 

Education Agreements (LEA). A number of communities have had long-standing LEAs and the district continue 

to work with these communities while talking with other First Nation communities. In 2016/2017, new LEAs 

were developed and signed with two new communities. The development of the new LEAs help to form the 

basis for continued discussion with communities that currently do not have an LEA. 
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SUMMARY 
Dr. Lorna Williams, when speaking at a Minerva lecture event, once indicated that. “What was good for 

Aboriginal learners is good for all learners”. In School District No. 91 (Nechako Lakes), there has been much 

work done to ensure Aboriginal learners are recognized and supported in ways that make a positive 

difference. In doing so, the whole district is benefitting. The academic measure indicate growth in transition 

rates and graduation rates for Aboriginal students continue to improve. It is clear much work still needs to 

be done at the beginning of the school year to ensure a strong literacy and numeracy base for Aboriginal 

students. The work must continue throughout the school years with the ability to adjust programs and service 

along the way to ensure all students graduate with options to continue learning. 

The effects of colonialization, as it was practiced through the Residential School system, are being addressed 

through many events and activities. Staff and students are learning through working with individuals from 

the local First Nation communities about local culture, traditions, values and beliefs. There is greater 

awareness by staff and students around what the Truth and Reconciliation Commission addressed in their 

report on Residential Schools.  

The work in Aboriginal Education is varied and complex. We are seeing, by working together with Local First 

Nation communities and individual Aboriginal people that changes are occurring. There are changes in 

practices, in understanding, and in attitudes; these are changes are resulting in improvements for Aboriginal 

students. The changes are slow in some areas and more easily seen in other areas. It is clear the district and 

First Nation communities are working together to identify and address challenges for the benefit of all 

students and communities. 
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Appendix A: 

Aboriginal Cultural Activities/Events (Schools and District) 
¶ Cultural workshop hosted by WL McLeod Elementary School (WLM) Parent Advisory 

Council hosted an Aboriginal World Views and Perspectives Traditional workshop that 

focused on contemporary ways of knowing, social structure and impact facing First Nation 

people  

¶ Orange Shirt Day assemblies and/or events in all communities 

¶ Aboriginal students attended a University of Northern British Columbia workshop on Digital 

storytelling through coding 

¶ Aboriginal Education Support Worker District Meeting  

¶ Nechako Valley Secondary School (NVSS) Grade 7/8 Middle Years program, Aboriginal 

Education and Aboriginal World View and Perspectives discussion and planning 

¶ Lakes District Secondary School Education (LDSS) Roundtable meeting with six local First 

Nation education representatives 

¶ Fraser Lake Elementary Secondary School (FLESS) students deepen their understanding of 

First Nations culture, history and the need for truth and reconciliation as they walked 

through a first-hand history of Lejac Residential School by a local First Nation person. 

¶ NVSS, Grade 10 Social Studies Inquiry presentations elated to identity and social justice 

¶ NVSS participated in a First Nation community event at Saik’uz first nation where they were 

taught about hunting/trapping, singing/dancing, storytelling and Lahal 

¶ Teaching potlatches NVSS and WL McLeod Elementary School 

¶ Sinkut View Elementary-basic Carrier language lessons. 

¶ Grassy Plains School Aboriginal education worker prepared a Skinning a Moose PowerPoint 

for classroom use.  

¶ Grassy Plains Elementary, working with local Elders from Cheslatta Carrier Nation and Skin 

Tyee First Nation to learn about the Potlatch as well as medicine pouches, and talking stick. 

The school will participate in a teaching Potlatch. The students also participated in events 

related to making traditional foods and bentwood boxes, paddles,  

¶ NVSS Social Studies class presentation on the Metis, 

¶ David Hoy Elementary, planned a dip netting day where students worked with local First 

Nation community member to dip net fish and then prepare them for the portable 

smokehouse the district uses for teaching about smoking fish 

¶ Babine Elementary Secondary working with Lake Babine Nation to have traditional 

drummer in the school 

¶ School district representation at the grand opening of the for Nadleh Whut'en Yah at 

Nadleh Whut’en First Nation 

¶ FLESS foods class held a culminating unit  that included holding an Elders feast  

¶ Continued work on the development of a Nedut’en Language IRP in partnership with Lake 

Babine Nation 

¶ EBUS Academy hosted a Vclass session with Roy Henry Vickers 



Page 29 of 29 

 

¶ Project of Heart:  The Grade 6 class Evelyn Dickson Elementary School in Vanderhoof 

learned about the impact residential school has on First Nations communities. In response 

to their learning, the class set up a “Heart Garden” on their school ground. 

¶ WLM Elementary signpost reconciliation project involved have in two local Aboriginal 

carvers work with students to carve two post to hold the school name sign. The two posts 

depicted the two clans of Saik’uz First Nation An unveiling event was help that included 

drummer and elders from Saik’uz as well as senior district staff, trustees and members of 

Saik’uz chief and council as well as students and staff of WLM. 

¶ LDSS hosted a Elders luncheon  

¶ Fort St. James Secondary School (FSJSS) hosted the Blanket exercise across all Grade 8 

classes 

Aboriginal Cultural /Worldview in Classrooms and Instruction 
¶ David Hoy Elementary School outdoor open classroom concept 

¶ WLM students learned about the 7 Grandfather Teachings throughout the school year. 

¶ Yekoochee First Nation Community meetings were held at FSJSS in order to strengthen 

relationships between the community and school. 

¶ Four school participated in the Networks of Inquiry and Innovation’s (NOII) Aboriginal 

Enhancement Schools Network:  

o WLM: “Everything is connected!” Place-Based Learning; Experiential Learning  

o NVSS: Integrating Aboriginal literature and history as well as other social justice 

literature and nonfiction text/media as a way to engage with the new curriculum 

and inquiry learning in English 9, 10 & Science 10 and potentially Socials 9, 10 

o FSJSS: Improve student transitions to high school (focusing on Aboriginal as well as 

all students) so as to develop a strong community of learners The focus was on 

developing growth mindsets, interconnectedness while engaging in place-based 

learning, Aboriginal ways of understanding and personalized learning 

o EBUS: Embedding Aboriginal content while implementing the revised curriculum 

across subjects 

Aboriginal Miscellaneous 
¶ Participated in the Board strategic planning sessions 

¶ Worked with the First Nations Emergency Services Society and SD 91 Career and Trades 

department to host a Fire Fighter Boot Camp at Saik’uz First Nation 

¶ Moose Hide campaign national kickoff event at FLESS 

¶ LDSS staff presented at the FNESC conference on their Roots of Reconciliation project 

¶ Attended smudging and beginning of  a carpentry program at Fort Fraser School  hosted by 

Prince George Nechako Employment and Training Association and the College of New 

Caledonia 

¶ Participation in the Wet’suwet’en First Nation language revitalization meeting-Moricetown 

¶ School meetings with representatives from local First Nation Communities to share our 

plans for the school year  

https://www.noii.ca/

